CU- Colorado Springs

A Report on the Status of

Sources and Uses of Funding
Assessment of Student Achievement

Graduate Education

January 22, 2002

Prepared By:

Associate Vice Chancellor for Academic Affairs David Moon
Assaciate Vice Chancellor for Administration and Finance Ed Paris
Dean of the Graduate School David Schmidt
Director of Institutional Research Steve Chambers
Assessment Coordinator Veronica Gardner



Executive Summary
of Focused Visit Report

The March 1997 NCA Team recommended a follow-up visit in 2002 to address the
Sfollowing issues:

e Sources and Uses of Funds
= Base budget funding
» [nsufficient per-student funding
o Uses of funds
= [ow facully and staff salarics
= Heavy reliance on part-time instruction
*  Under-funding of instructional support areas
e [ibrary
¢ [nformation Technology
Under-staffing of support arcas
»  Adequacy of space
Main Hall renovation
¢ [xpansion of library

o Resources for maintenance ol new space

Controlled maintenance

e Assessment of Student Academic Achtevement
o The campus support for assessment was insutiicient
o Assessment implementation varied considerably from department to
department
o Assessment of general education was not oceurring

¢ Graduate Education
o Poliey structure
o All programs under a single oversight and directive structure

They expressed the following expectations for what the 2002 visitywould reveal:

*  Significant improvement in the University’s financial resource base

» A functioning assessment provrmm that has produced demonstrable improvements
in instructional programs

»  An effective mechanism for moenitoring the operation ot eraduate programs

The focused visit report presents the following responses:
Sowrces and Uses of Funds

* Base funding
o Increased enrollments
o Increased per-student state funding
o Increased tuition



Increased percentage of higher tuition out-of-state students
Increased auxiliary and restricted funds

Increased controlled muintenance tunding trom state
Increased capital construction tfunds trom state

of tunds

Improved budget processes to enable more etfective allocation of funds
Increased and improved space

Increased building maintenance funding

Increased faculty and staft salaries

{ncreased funding tor library and {T

Decreased percentage of student credit hours taught by part-time faculty

Remaining challenges and remedies
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Asvessment

Challenges
*  Statfing relative to number of students at roughly the same rates as
in 1997
Remedies
*  Plan to address increasing numbers of full-time faculty and staff to
Keep pace with growth
»  Recogmize efficiencies in statfing resuiting from reorganization
and increased vse of technology
»  Tinal yvear of tuition enhancement plan
»  Reorganizations in extended studies and sponsored programs to
improve avatlability of tunds

Improvement of campus commitment to assessment
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Student Achievement Assessment Committee (SAACY

Clearer processes

Associate Vice Chancellor for Academic Atfairs as chair of SAAC
Assessment Coordinator

Increase in funding tor assessment activities (TLE Inittative)

II'l'lpI'O\'CI‘I1CI1[ of program assessment
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All programs now have plans

Most units are functioning at an adequate level to produce positive
program change

More units now functioning at better than adequate level
Consistency ot reporting improved

Assessment of general education
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Campus goals adopted

Dratt campus assessment of general education plan

Baseline data being collected

State of Colorado exploring development of a statewide general education
core



»  Remaining challenges and remedies
o Challenges

Some programs still in process of implementing fully functional
assessment
Campus culture only partially embraces assessment

»  Campus needs t adopt general education assessment plan, taking

into account the potentiul changes ar the state level
- Remedies

= Shift emphasis to program improvement (rename SAAC)

*  Focus SAAC efforts on bringing all programs up to adequate levels

*  Highlight achievements ot best programs

*  Work with Teaching and Learning Center. Student Success
[nitiative, and Excel Learning Centers to support sound assessment
practices

* Increase campus publicity regarding assessment

*  Continue to pursuc adoption of campus general education
assessment plan, as appropriate given possible changes in general
¢ducation at the state level

a

(iracduate Fducation

Increase availability of resources to support unit assessment eftorts

e Consolidation of all graduate programs under a campus Graduate Dean
e Campus and system approval of comprehensive Graduate Scheol Policy
e Operation of Graduate Lxecutive Committee

Conclusion

o Lxpectations of 1997 team met
o The University's financial resource base has sigmficantly improved
o A functioning assessment program is producing documented program
improvement
o Graduate programs are being etfectively monitored
e Specitic concerns not already addressed are being actively pursued
o Assessment

Continue improvements in program assessment and campus
culture

Pursue adoption of campus general education assessment plan

=~ Funding

Implement plans to increase faculty and statf to Keep pace with
growth

Evaluate adequacy of instructional and support stafting levels in
specilic areas

Build on reorganizations of extended studies and sponsored
programs

Imiplement final vear of tuition enhancement
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Introduction

Purpose

The last accreditation visit team for the University of Colorado at Colorado
Springs made a number of recommendations in their report on their NMarch 1997 wvasit,
including a recommendation that the North Central Commission on Higher Education
conduct a follow-up visit during the 2001-2002 Academic Year focusing on 1} sources
and levels of revenues. 2) assessment of student academic achievement. and 3) graduate
education.  During this tocused visit, the 1997 team expected “to find 1) a stgnificant
improvement in the University’s financial resource base. 23 a functioning assessment
program that has produced demonstrable improvements m instructional programs. and 3)
an effective mechanism for monitoring the operation of graduate programs to assure
comparability of requirements, compliance with University-wide regulations. and high
exit expectations in masters and doctoral programs.”  The purpose of this report 1s to
demonstrate the extent to which these goals have been accomplished.

In the body of the report. the 1997 team rased a number of more spectiic
concerns in cach of these arcas. The most extensive specified concerns came in the area
of the uses of resources. The team expressed concern about the adequacy of space, both
in terms of quality and quantity. Specitically, they pointed to the need for renovation ot
Main Hall. expansion of the library. resources o maintain additional space. and
controlled maintenance of existing space.  They also expressed concern about base
budget funding.  Specifically. they identified low faculty and staft salaries. an over-
dependence on part-time instructors. under-funding of instruetional support areas. and
under-staffing in support capacitics across the campus as arcas of concern.

With regard to assessment. the 1997 team concluded that “UCCS s behind most
NCA institutions in assessing student learning bevond the individual course and thus the
eftectiveness of its academic programs.”  Mare specifically. the team identitied
weaknesses in institutional processes to foster assessment and program improvement, in
the extent to which individual programs were engaging in effective assessment. and in the
institution’s capacity to assess general education. The latter was due in large part to the

fack of common campus general education goals.



With regard to administration of the graduate school. the team noted that the
svstem graduate school was being discontinued. and that the campus had not yet
formalized an adequate policy structure to provide sufficient oversight and dircction to 1ts
graduate programs. They also expressed some concern that some protessional graduate

programs were operating outside the existing graduate school structure.

Process

The campus report for the self-study has been written under the leadership of
Associate Viece Chancellor for Academic Affairs David Moon. with supervision from the
campus Executive team. The actual report has been authored by David Moon. Dean of
the Graduate School David Schmidt, Associate Viee Chancellor tor Administration and
Finance Fd Paris. Director of Institutional Rescarch Steve Chambers, and Assessment
Coordinator Veronica Gardner.  This group consulted with and kept informed of the
progress of the report the following groups: the Student Achievement Assessment
Committee. the Graduate Exccutive Committee, and the University Budget Advisory
Committee.  Additionally, the Faculty Representative Assembly and Dean’s Councll
were apprised of the progress of the report and a draft was shared with them for

comment. The campus Executive Team approved the report on January 13, 2002

Organization

Section Two deals with the issues surrounding financial resources of the campus.
It details changes in base (tuition and state} and non-base funding in the past five years.
and explains the budgeting processes now in place on the campus and the ways in which
these contribute to better use of the available tunds. Finally. this section examines the
impacts these changes have had on factlities, maintenance. controlled maintenance.
technology. course offerings. salaries. statfing and the library.

Section Three deals with the assessment of student achievement. It summarizes
the changes that have bcen made in the campus level administration of assessment
activities. and the resources devoted to these efforts. It also sumimarizes the current state
of assessment of student achievement in individual programs across the campus. focusing
on current streneths and weaknesses, Finally. it examines the changes that have occurred

in general education and the plan developed to assess it
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Section Four deals with administration ot the Graduate School. Tt examines the
policy and administrative structures that have been put mto place. and ofters an
assessment of the impact of changes that have taken place.

The concluding section offers an overview of progress made 1n cach of the arcas.
It also discusses remaining challenges in meeting the goals identilied by the 1997 team.
and examines the campus’ ongoing etforts o meet them.

A number of appendices follow the conclusion,

Iad



Section Two
Sources and Levels of Funding

Overview

The period since the last complete self-study in 1997 has been one of increasing
financial resources. implementation of a new campus budgetary process. growth in
auxiliary funded operations. and substantial capital construction. The increased resources
are a combination of equalized general fund rates per new resident student tull-time
equivalents (SFTEY at the CU general campuses. growth in both resident and non-resident
enrollments, and a campus financial plan to improve revenue including base general tund
increases and a tuthion revenue enhancement program.

The campus has created its version of the CU) system-wide Integrated Resource
Management Strategy (IRMS). This has meant a complete change in the process and
documents used in the campus budgetary process.

Auxiliary funded operations have grown dramatically with the addition of the
campus Housing Village. The Village has enabled the campus to recruit non-resident
students in numbers larger than in the past. Non-resident students pay a greater share of
their cost of instruction than do residents and this increased income has added stability to
campus funding.

The campus has seen substantial capital construction since 1997, The addition of
facilities such as Columbine tall and the El Pomar Center has greatly enhanced the

ability of the campus to meet student educational needs.

Changes in Total Campus Current Funds

Highlights

e Funding growth rate doubled between 1996 and 2001 compared to the 1991 1o 1996
period.

» State appropriations increased 46.4% between 1996 and 2001,

e Auxiliaries increased 106.9% between 1996 and 2001.

o The restricted fund increased 48.2% between 1996 and 2001,



The table below shows the changes in funding as reflected in the campus supplemental

financial statements tor Fiscal Year (FY) 1996 and 2001,

Campus Funds by Fiscal Year 1996 and 2001
(Source: Camipus Financial Statements )

Current Funds FY 96 FY 01 Percent Annual
T Change Compound

Change

State Appropriated ™ 27120191 $39.693.633 16405 79%
Auxiliary & Self Funded ™' 3ATTA51 11336633 106 9% 15.7%
Restricted 6.314.771 0,355,335 1829 8.2%%
Toral 839077053 S00.585.688 350% Q2%

{17 State Appropriated funds include tax support, wition and fees for on-campus instruction. and other cash
sources such s tees, fines. and torteitures.

(21 Auxilian and Seif Funded funds include non-state supported enterprises such as student housing,
bookstare. university center. family development center, parking. und extended studics.

(3} The restricted tunds include all monies received that have related expenditires restricted by outside

parties. These funds include sponsored progrints and federal financial aid.

As stated in the 1997 selt-study, the total growth in current funds from 1991 to

1996 was 2

-
2

0% (4.2% compounded annually). During an equivalent number of years
from 1996 to 2001 the total growth was 35.0% as reflected in the table above. This
means that the total funding growth rate during the last five years has been double the
rate in the previous five-vear period. 1t is also important to be aware that the rate of
growth in the State Appropriated catezory has risen faster in the most recent five-year
period than in the FY 91 10 96 period. The rate of growth in the most recent five-year
period was 46.4%. compared to the 29.3% (5.3% compounded annually) between 1991
and 1996. The State Appropriation category includes the impact of the equalized general
tund per new resident SFTE and the tuition enhancement program that are described
below. as well as the impact of the 1997 merger with the Bethel College of Nursing and
Health Sciences.

Auxiliary and Self Funded activity had a substantial rise in the 1996 to 2001
period over the 1991 to 1996 time frame. The increase rate in the earlier pertod was
24.3% (4.5% compounded annually) while the rate in the more recent five years was
106.9%. The large factors in this growth were opening student housing and student

enrollment. which impacted revenues at the student center, the campus bookstore, and

4
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parking. Also, the Ottice of Continuing Education was reorganized in 2000, The new
structure. under the Director of Extended Studies. 1s mtended to allow the schools and
collepes to be more responsive o opportunitics. and w0 increase the efficiency of
operations. Now., in just the second yvear under the new arrangement. revenues appear 10
be increasing dramatically, with every imdication that extended studies will continue to
become a more and more important part of the campus’” overall funding.

Gifts to the University of Colorado at Colorado Springs for the peried FY 97 to
FY 01 arc shown in the table below. The total tor combined cash and gifts-in-kind for

the period was $18.447.813.

Type of Gift | Y 97 CFY98 FYY99 i FY oo FY 01
- Cash (S23T2074 S1031.252 182354041 782910433 3,450,403
Gifis-in- : : i ____4'5_' o .._.__..? T
| Kind (S3.317.278 182030235 | 8156776 | $T04.357 | $151.765
Total 153,620,352 TS3.081.987 " S2110.817 | $3.625.989 [$3.702768

Additionally. at the end of I7Y 01 Pledges and Bequests were at $2.870.500 and as
the close of business on January 9, 2002 the amount had nsen to $3.398.000. The
campus 1s aggressively secking additional gifts and future amounts are expected to rise.

The Restricted Fund has also grown due to scholarships. lellowslhips and rescarch.
Scholarships and fellowships in the Restricted Fund relates to federal. state. and
institutional  financial wd. The amount has grown $2104133 or 71.8% (11.4%
compounded annually) from a FY 96 amount of $2.932.265 to $3.036.598 in FY 01.
This increase is due to student enrollment growth and the financial mid need of the
campus student bady. Rescarch expenditures have also shown substantial growth, The
FY 96 amount was $909.312 and grew to $1.764.953 1n FY 01 for an mcrease of
$835.441 or 94.1% (14.2% compounded annually). These amounts include all federal.
private. and institutional research contracts and grants. As part of the campus’s strategic
plan, there 15 an incrcased emphasis on securing external funding for research or
educational programs. and creative works. As a result. several organization changes have
occurred. and some are currently underway.

First. a new position has been established within the ottice of the Vice Chancetlor
for Academic Affairs. which has campus-wide responsibilities regarding externally

tunded programs. This position 15 a Sentor Faculty Associate lor Research (SFAR)

{



which is held jointdy with the Dean of the Graduate School. The position of SFAR is a
one-quarter-time appuointment, and reports to VCOAAL Immediately after the SFAR was
appointed. a new campus standing committee was established - the Campus Faculty
Research  Committee.  The  responsibilities  of  the  committee  include  making
recommendations to the SFAR and VCAA on all policies and procedures related 1o
externally funded programs (and research and creative programs in general). identifying
initiatives aimed at expanding the campus activities in the area of externally funded
programs. and developing mentoring svstems to aid junior faculty in the development of
their programs.

Second. the campus’s Office of Sponsored Programs (OSP). which previously
reported to the VCAAL is being reorganized. The OSP will now report to the SFAR, and
the position of dircctor of OSP has been upgraded to a full-time professional exempt
position.  During the January-March 2002 ume frame. a new director should be
appointed. Finally. the OSP has been integrated with the Campus Technology Transter

Otfice. and the SFAR also serves at the campus’s Technology Transter Otficer.

State Base and Enrollment Growth Funding

Highlights
¢ Resident student full-time equivalent enrollments increased 24.1% between 1996 and

2001

¢ The state tax support increase rate was the highest among CU general campuses

between 1996 and 2001.

The inflationary tax support increase to all campus budeets in the State of
Colorado has been restrained since the passage of the Taxpayer’s Bill of Rights
(TABOR) in 1992. The University of Colorado at Colorado Springs 1s no exception.

Howvever. there have been inereases based on the 1tems described below.



The increase in the campus tax support have primarily come trom the growth of

resident students and the equalization ot state tunding lor new resident SEFTE within the

(U general campuses.

Resident Student Growth
(Source: Campus Budget Data Books)
FY 96 Actual 'Y 01 Actual

~1
=l
=

Resident SFTE 3.7 $.087.4

Percent Change

24.1%

Annual
Compound
Change
4.4%

%

Resident SFTE in FY 96 was 3.777.0 and 4.687.9 in Y (1. This represents an

increase over the period of 24.1%%. During the FY 91 to 96 timetframe, resident SFTE

decreased from 3.841.2 to 3.777.0 for a rate of =1.7%. The pertod from FY 95 through

FY 94 saw a 4.2% drop In entollment. At the time of the last self-study, the enrollments

were again rising after a strong recruitment and retention cffort was undertaken.  The

campus is projecting continuing growth through 2016 resulting in a campus with 10.000

student headecount. The change in state appropriated tfunding per resident SFTE is shown

in the table below,

State Appropriated Funding per Resident SI'TE

{Source: CU System Budget Data Books)

Campus FY 96 Actual FY 01 Actual
LCB $4.329 $5.078
LCCs $3.6006 $4.498
ucDhD §3.933 54.678

Percent Change

17.3%
24 7%
18.9%

Annual
Compound
Change
3.2%

4.5%

a Ins

3.53%




In 1996. the actual general fund per resident SFTE was $3.606 and in 2001 the
amount had risen 1o $4.498 for an increase of 24.7%. During the period from FY 91 to 96
the percent change was 24.4%. Despite the closeness of the pereent change between the
two periods. the latter was much Jarger than the former. During the carlier period. the
campus was held harmless during the envollment drop in Y 93 and 94, which artificially
increased the per student amount. The FY 96 10 FY 01 increase occurred during a period
of enrollment growth and the funding increase had a greater impact than the earlier rise in
per student tunding.

As the table shows. this campus per student state funding has risen faster at
Colorado Springs than the other general CU campuses.  This is a direct result of the

equalization of state support for new resident STTL within the CL system.

Quality Indicator System

The state has developed a Quality Indicator System (QIS) that purports o
compare all state supported campuses in the state. The QIS compares the following
criteria that the Colorado Commission on Iigher Education (CClE) has deemed
important to the state: 1) persistence and graduation rates. 2) minority persistence and
graduation rates. 3) achievement rates, 4) institutional support costs. 5) undergraduate
class size. 0) undergraduate prosrams at 120 credits for graduation. 7) teaching
productivity, and 8) institution-specific mission related indicators. In the initial year of
[unding. FY 01. this campus carned $67.662 for its performance in the QIS. TFor FY 02,
the campus carned $338.870. This form of lunding is expected to become even more

important to Colorado state higher education institutions in the future,

A final part of the growth in state funding for this campus occurred because of a
CU System study of cach campus in comparison to its peer group. The peer groups for
each CU campus are an agreed to set of institutions that correspond to current measures
as well as an aspiration group of schoels, Numerous measures are used to determine the
comparison of each campus to their peers. Because this campus had been historically
under funded. it received $234.761 in an I'Y 01 base increase to mitigate the disparity to

Its peers.



Tuition Enhancement

[Tighlight

e A three-vear program to increase campus revenue. The first yvear. FYO01. generated
over $300.000 in additional tuition. FY 02 is projected to generate over $800.000 in

additional tuition.  FY 03 has been proposed to the state legislature.

For FY 01, the University of Colorado at Colorado Springs received permission
from the CU Board of Regents and the Colorado legislature to embark on a tuition
revenue enhancement program. The program was approved tor FY 01 and 02, It is
proposed that the program have a final year of implementation in FY 03, The program is
designed to inercase revenue for the campus to enhance the educational experience of
students.  Examples of expenditures slated for increases as a result of the tuition
enhancement include:

+ Scholarships o increase educational access for students,

e New classroom and laboratory equipment, including technology upgrades.

o Additional support for operational costs of new buildings and technological
equipment niaintenance resulting from enrollment growth in the campus academic
programs.

» Additional funding tor academic and institutional faculty and staft support needs
resulting from enrollment growth in the campus academic programs.

The program uses the following techniques to create the additional campus funding:

o Change the tuition structure by charging more tuition for part-time students in relation
to full-time students on a per-credit hour basis. This approach is based on the fact
that part-time students require similar amounts of service compared to tull-time
students vet are paying less for these services.

¢ Increase tuition rates above those allowed by the state legislature as part of the annual

inflationary increase.



e Increase tuition rates for specific high cost programs such as business and engineering
while keeping rates relauvely low for proerams such as undergraduate teacher
education,

The 1ables below show the impact of these changes based on tuition revenue per

SFTE. The first table shows the increase in the FY 96 1o FY 01 period and the second

shows the impact of tuition enhancement in FY 02, The impact on FY 03 cannot yet be

determined because the state legisiature has not vet approved the last vear of the program.

Tuition Revenue per Student FTLE

{Source: Campus Budget Data Books)

Resideney FY 96 Actual  FY 01 Actual Pereent Annuil
Change Compound %
Change
Resident $2.636 $2.996 13.7% 2.6%
Non-Resident  $8.779 STLO62 26.0% 4. 7%

Tuition Revenue per Student FTE

{Source: Campus Budget Data Books)

Residency Y 01 Actual 'Y 02 Estimate Percent Change  Annual
Compound %
Change

Resident $2.996 $3.153 53% 5.3%

Non-Resident S11.062 S12.758 153.3% 15.3%

Tuition rate increases are differentiaied by type of student. residenes, and number of

hours taken.

Non-Resident SFTE Growth

Highlight

s Non-resident student full-time equivalent enrollments increased 63.9% between

1996 and 2001,



Non-resident students pav o larger share of their cost of mstructon than do
resident students. This campus has chosen to have more non-resident student recruiting
in the last five vears than i previous vears, In the period FY 91 o 96, non-restdent
SFTE went from 183.20 tw 23180 for an increase of 23.2% (4.6% compounded
annually). In the period from FY 96 10 FY 01, non-resident SFTE went from 231.80 to

384,30 for an increase of 65.9%6.

Non-Resident Student Growth

(Source: Campus Budget Data Books)

FY 96 Actual FY 01 Actual Percent Annual
Change Compound %
Change
Non-Resident SITE 231.80 384.50 63.9% 10.7%

Budgetary Process

Overview

Highlights

o Anall funds and multi-vear budgeting process has been implemented to enable

good financial planning.

» The budgceting process uses “bottom-up™ information trom the campus

departments within a “top-down™ set of guidelines from the campus Executive

Teaimn.

The University of Colorado at Colorado Springs has, with the exception of
maintaining the University Budget Advisory Committee (UBAC). completely changed its
budgeting process since the last self-study. The campus has adopted an IRMS budgeting

approach. [RNS uses all sources of tunds to meet the educational and service goals of

12



the institution as defined by the campus Total Learning Environment (TLE) planning
process created by former President Buechner.  The campus cannot expect the state
appropriation o meet all the proposed woals. Rather. IRMS uses all sources ot funds
including auxiliary funds. contract and prant funds. gift funds. and plant funds 10 meet the

expenditure requirenmients of the campus.

IRMS

IRAMS, as used by this campus, is a multi-year budgeting process. It enables the
operating unit. the UBAC. and the campus Executive Team an opportunity to plan for
future campus expenditures in an orderly and comprehensive manner. The ability to
focus on the impact of decisions made during the current year’s budget on future years
expenditure levels is important in managing campus resources over the long-term,

The CU-Colorado Springs IRMS process is a combination of a “bottom-up™ and a
“top-down™ cffort to develop a multi-year all funds campus budget. A “bottom-up”
process has the budget request direction developed at the operating units and s
accumnulated at higher organizational levels until a complete campus request 15 ereated.
A top-down” eftort has the budget ereated by top-level administration and the
allocations move down to the operating umits. A system that exclusively uses @ “bottom-
up™ or a “top-down" approach can have serious gaps in developing campus priorities and
strategies to meet the prioritics. Like the TLE process. IRMS uses a combination of both

strategies,.

Process
There are eight general descriptive steps in the budgetary process:

1. Creation of campus-wide Budgetary Guidelines, Budget Manual. and electronic
departmentat worksheets. These documents are created in the Vice Chancellor for
Administration and Finance Office with mput from the campus Executive Team.
They include enrollment projections. tuition and state support projections.
expenditure projections, and the outline of campus priorities for the budget. Upon
his approval, these documents are sent to all schools‘colleges and administrative

departments,
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Departments create their budget requests. including initiatives, within the general
parameters of the Budgetary Guidelines.  Electronie spreadsheets and Budget
Manuals are forwarded o the appropriate Dean or Director and are the technical
means by which initatves come trom the campus operating umts.

Deans and Directors review requests and determine which initiatives will be
consolidated and sent 1o the appropriate Vice Chancellor. The initiatives are
requests bevond the standard inflationary  increascs for salaries and other
operating budgets. The review will be based on the Budgetary Guidelines and the
operating units needs.

The Vice Chancellors will review the budget and determine which initiatives will
he included in their budget requests to the University Budget Advisory
Committee {UBRAC)Y and the campus Executive Team.

The Vice Chancellors present their budget requests 1o UBAC and send a written
summary 1o the campus Excecutive Team.

UBAC and the campus Executive Team deliberate on the merits of the vartous
budeet requests. The two groups may interact on the requests depending on the
nature of the items in a particular budget vear.

UBAC sends a written budget recommendation to the Chancclor.

The Chancellor  establishes  the  campus  budeet based on  the UBAC

recommendation and input trom the campus Executive Team.

Allocation

The table below shows a comparison of the FY 96 state appropriated budget allocation

with the FY 01 state appropriated budget allocation.



State Appropriation Expenditure Distribution
(Source: Campus Financial Statements)

Uses of Funds Y 96 FY 01  Pereent Annual
Actual Actual Change Compound %
Change
Instruction '’ S14.956.100  S21.481.913 43.0% 7.3%
Research {State
Supported) 118.146 117.101 (0.9%%) (0.2%)
Public Service (3,416} 17.015 314.2% 32.9%
Academic Support o 3417973 +.849.260 $1.9% 7.3%
Student Services 2221327 3854336 73.3% 11.7%
Institutional Support !
o 1142237 51790139 25.0% +.6%
Phvsical Plant
Operations ' 2092597 3.328.381 39.1% 9.7%
Scholarships and
Fellowships 177.207 866.088 388.7% 37 4%
Total $27.120.191  $39.693.635 16.4% 7.9%

(11 Student Services underwent reorganization during the period. As part of the reorganization, some staft
moved From Instruction and Academic Support o Student Services for creation of a consolidated
advising oftice. This meuns that the information shown here understates the inerease to Instruction and
Academic Support while overstating the increase in Student Services,

(2} A larze portion of the increase in {nstitutional Support was due to additional support given to the CU
System Offices for the Administrative Sweeamlining Project (ASP) implementation of the PeopleSott
finance and human resources computer systems, As part of ASP. CU created a centralized Procurement
Service Center to perform the buying and contracting at all campuses and a centralized Payroll/Benefits
Service Center 10 manage all these buman resource functions at all campuses. These new unit’s costs
are shown in the FY (1 amounts.

{3) A portion of the increase in Physical Plant Operations was due to increased utilities expenditures.

() In July 1999 NACUBO Advisory Report 99-6 on Accounting and Reporting Safety and Sccuarity
Expenses by IHigher Education stated that safety and sccurity expenditures are properly classified under
Phy sical Plant Operations,  The State of Colorado directed institutions ot higher education to adjust their
reports for all vears beginning with FY 99 but not back 1o FY 96, This means that i the above
amounts, the FY 96 colimn wilk hase Public Satety in Institutional Support and in FY 01 Public Safety
will be in Physical Plant Operations-

Impacts

The combination of increased funding and the creation of a new budgetary
process have had impacts on the operation of the campus. This section of the report will
focus on the impacts for: facilities. maintenance. controlled maintenance, technology.

course offerings, salaries. staffing. and the library.



Facilities

Highhght

e Total project costs for new construction and major remodeling on campus amounted

to 596 million between 1996 and 2003,

Since the selt-study and sisitin 1997, the following facilities have been added to the

campus infrastructure:

New and Remodeled Construction

(Source: Campus Facilities Service Departiment)

Year Completed and
Structure Name
1997

Student Housing Village

Columbine Hail

1998
Family Development
Center

2001:

Kraemer Family Library
and El Pomar Center
University Center
Expansion

2002:
Main Hail

2003
Cragmor Hall

Total for Period

Project Cost

S23.441.680

S17.069.836

£1.791.096

§290.422.246
$6.045.838
$14.076.33

$4.120.000
$935.967.052

Gross Square Footage (gst)

186.646 est new
comstruction
107,532 gst new
construction

1 1.871 gsf new construction

98.000 gsf new construction
49,720 gsf remodeling

54.700 gst remodeling
46.809 gsf remodeling

23.230 gst remodeling

The Student Heusing Village was an important step in the development of the

campus. [ts completed construction in 1997 meant that for the first time students would

be living on the campus. The 600-bed complex has complete dining facilities. meeting
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and conference facilities. and was designed to implement a Living/Learning philosophy
that will make students™ college experience more interactive and eftfective,

Columbine Hall enabled the campus 10 address a classroom space defieit, replace
outdated space in Main Hall, demolish two “temporany”™ classrooms. replace classroom
space in the original hbrary building. and relocate the College of Education and the
(rraduate School of Public Attairs trom oft-campus leased space. 1t alse allowed space
consolidation of several social science disciplines for improved program delivery.
Columbine Hall introduced a major leap in teaching and learning technology on the
campus. The many smart classreoms. digital veice and data oftice communications. and
computer lab space made this building one of the most advanced teaching structures in
the CU systern. Funding for Columbine Hall construction came trom an appropriation
from the State Legislature. Operating tunds in the first vear were split between the
campus and the CU system with the campus providing all operating funding beginning in
the building’s second year.

The Family Development Center was a replacement facility for a temporary
building that had been used since 1976, The new Center was to primarily serve the child-
care needs for students, faculty. and staft. The facihity was to be able to support 100
children ranging 1 age trom 12 months to 12 vears old. The construction debt financing
and operating funds for the Center were from o new student fee that was approved by a
vote of the student body.  Additionaily. tunding for the Reading Room came from the
Boettcher Foundation,

The Kracmer Family Library and Il Pomar Center consists of a4 major new
building and remodehing of the origmal library building. The Library grew from 30,555
ost to 127127 gsf. The Computing Services. Media/CU Net, and Telecommunmications
departments alse have new space trom the project. Some of the impacts of this new
facility are deseribed i the Library section of this report. The tunding for the capital
construction came trom the El Pomar Foundation. the CU Foundation. and a Colorado
State l.egislature appropriation and operating tunds came from the campus.

The University Center project involved remedeling and expanding the original
Center. The space was used to create upgraded student government space. meeting and
conference space. enhanced food service space. student recreation space. student

newspaper space., bookstore space. a new theater, und athletic department space. The

17



construction funding came trom the University Center student lee and operating tunding
from a new student tee that was approved by a vote of the student body.,

Main Hall and Cragmor [all renovations and technology upgrades 1s a major
project tor the campus. Main Hall was built in the early 19007 and needed utithty,
communication. and structural rebuilds. Cragmor Hall was built in the 193075 and winle
not in the same condition as Main, it needed a major upgrade and expansion to fully meet
the needs of the campus. The renovations will create a “one-stop-shopping”™ experience
tor students by providing space tor Student Suceess operations such as Admisstons and
Records. Financial Ald. Academic Advising, Counseling Services. and the Dean of
Student’s oftices. The structures will also house the Bursar’s Office, Accounting Office,
the Chancellor’s Office, all the Vice Chancellor's Othees. and the Viee President of the
CU Foundation. Funding for the projects is from a Colorado State Legislature

appropriation. Operating funding is [rom the on-going campus base.

Maintenance

Highlight

e Campus maintenance tunding increased 40.9% between 1996 and 2001,

The CU svstem has reviewed each campus with its peers across the National
Association of Collepe and University Business Othicers (NACUBQO) expenditure
categories.  The source data for these analyses was the National Center for Higher
Education Management Systems (NCHEMS) that uses the National Center for
Educational Statistics (NCES) data set.

The review of this campus’s funding of operation and maintenance of plant
showed 1ts funding to be at 36.1%% of the mean of the peer group on a per SFTE basis
based on FY 98 data (the latest available). However. since FY 96 the expenditures for
Physical Plant Operations (exciuding utilities) have increased 40.9% (7.1% compounded
annually) from §1.241.394 to $1.749.639. This change should have a positive effect on
the NCES reports.  Additionally. as part of the new campus budget process. funding is

allocated in future vears for operating new buildings and renovations to existing
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structures.  Included in these budgets are funding for physical plant maintenance ot the
facility tincluding additional staffing). public safetv. and utilities for operating the new
buildine. As an example. in the FY 01 budget $629.079 was allocated tor the operation
and maintenance of the new El Pomar Center. This fioure amounted to 7.3% of new state

appropriated funds for the campus.

Controlled Maintenance

Highhght

e Controlled maimtenance increased 68.2% between 1998 and 2002,

The amount of controtled maintenance funding in FY 98 was $638.097. In the years

hetween FY 98 and 01 the controlled maintenance {rom the state amounted to:

Controlled Maintenance Expenditures

{Source: Campus Facilities Service Department)

Yoear Amount Percent
Change
FY 9§ S658.079 8.7%
Fy 99 §346.000 (17.49%0)
FY 00 S944.000 17289
FY 1 $1.033.160 G 4%,

In FY Q2. the state allocated amount was $1.107.090 (7.2% over FY 01) and was used to

tund the tollowing projects:



Controlled Maintenance FY 02 Allocaton

{Source: Campus Facilities Service Department)

- Project " : Amount \
“Phase 2 Replacing HIVAC -

“in Science Building $30(,.867

" Repair Campus | o
t Infrastructure i S207.812

. Repair/Replace Water -

Main Valves : 573,986 :
E'I_T\"cm'ork Fire Alarm | i
- Systems S144.425 !

T 0

The request to the state tor FY 03 is $1.364.163 (23.2% over FY 02) and consists ot the

following seven projects:

Controlled Maintenance FY 03 Request

(Source: Canipus Facilities Service Department)

[ Project

Amount

= -
P Repair
CInfrastructure — Phase 2

Campus |

§316.790

. Replace Exterior Lighting

$159.135 |

Repair/Renew  Fine

Arts .

[

‘l_gomplcx $63.200

i Renovation ol Mechanical

: Screens — Columbine Hall $319.567

' Parking Upgrades — Four h

| Diamonds Complex $134.400 ;
| Repair Structural Damage - |
- Campus Services i
' Building $83.795

. Replace Finishes - Campus N
| Wide | $85.000 |
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Technolowey

Highlights

¢ The construction of the Fl Pomar Center provided needed additional space for
Computing Services. Media CU Net, and Telecommunications.
¢ Computing Services budget inereased 67.3% between 1996 and 2001,

e A new campus Information Technology plan was developed during 2001

The construction of the El Pomar Center (EPC) was a major enhancement to
campus Informadon Technology ({IT).  Computing Services, Media’ClU Net, and
Telecommunications now occupy the first floor of the EPC and use 26.269 gst. Among
other features. this space contains:

e A 10-umt computer mulii-media lab that allows users o merge video, audiv, and
printed documents.

e A television production studio equipped with the latest digital technology.

¢ Two state-ot-the-art teleconference rooms, enabling distance education courses to
be delivered to all parts of Colorado.

IT 1s a major contributor to the educational needs of the campus. The campus has
an established student tee. called the Learning Technology Fee, that 1t uses to fund a
number of student related 1T projects.  In FY 960 the base budget tor this fee was
$S140.000 and in FY 01 the budget was S137.781. Over this time period. the fee was used
to fund a number of projects that benefited student use of technology such as extended
open hours tor computing iabs. clectronic access to several journals. enhanced servers,
and a new muitimedia lab. Beginning in FY 02, this fee has been increased substantially.
As a result. hours and equipment replacement in open labs on campus have been
substantially increased. and numercus other projeets of direct benefit o students have
been approved.

The Computing Services operating expenditure 1 FY 96 was $799.913. This
increased to S1.339.813 or 67.3% (10.9% compounded annually) in FY 01, This amount
of change shows an increased campus commitment to IT. but it does not meet all the
campus needs in this arca. To facilitate strategic campus planning on IT issues. the
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campus has created an Information Technology Council (FTC) that has representation
from facultv, staft. and students.  The [TC is designed to make campus-wide [T
recommendations to the campus Txecutive Team.  The ITC works closely with the
campus Computing Services department. the faculty assembly sub-commitiee on [T
issues. and various campus 1T groups. The I'TC has ereated an action plan for the campus
called the Information Technotogy Exccution Plan. This proposal layvs out a direction tor
campus [T along seven goals. namely: service. accountabihity. flexibility. mnovation.
information exchange. learning and scholarship, and assessment. To mweet these goals,
the proposal calls for five major I'T initiatives:

1. Support - improve 1T support so that educational, research and administrative

activities of the campus are served at the highest quality possible.

2. Learning — establish a new paradigm for an mstitutional-wide learning environment
enhanced by technology.
3. Security — minimize campus 1T vulnerabilities in order to provide a safe technology

environment.
4. Physical Infrastructure — maintain and upgrade a physical technelogy environment in
order to ensure stability and maximize eftectiveness.
3. Information - establish a capacity to collect, exchange. analyze and report
information throughout all activities on campus.
The plan has a budget request for 'Y 03 o 10 i order to meet these needs. The
cumulative cost of the plan over the period 1s $8.892,604. The campus Executive Team

has stated that 1T is a campus initiative in the Budgetary Guidelines for FY 03,

Course Otterings

The pereentage of student credit hours taught by part-time faculty has decreased
since 1996-97. This is signiftcant. given the student enrollment growth that has occurred
over the last five years. The percentage of part-time faculty appears to be quite
appropriate for the nature of the nstitution. compared to peers. For example. for the
1998-99 academic vear, the median percentage of part-time faculty FTE at our CU-
system-identified peers was 27%. but the CU-Colorado Springs percentage was 25%.,
There are some specitic academic areas where the campus needs to be sensitive to the

need to avold increasing, and perhaps reducing. the reliance on part-time faculty. but
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overall we are in a reasonable position on this key indicator. The table below shows the

percentage of student credit hours taught by type of faculty by academic year since 1996-

97.

Percentage of Student Credit Hours Taught by Types of Faculty

For Selected Years

Faculty 1996-97 1997-98 1958-96 1999-2000 2000-2001
Type

Regular T1% 70% 71% 81% 78%
Part-Time 29% 30% 29% 16% 22%

Total 100% 100% 100% 100% 100%
Salaries

Highlights

* Addressing faculty salary compression and professional exempt salary market issues

created two campus-wide funding initiatives.

* The campus salaries exceeded national Consumer Price Index (CPI) cvery year

between 1996 and 2001.

Increasing salaries for full-time professional staff (including faculty) and
classified staff are among the highest priorities for the campus, In FY 01, the University
of Colorado at Colorado Springs undertook two campus-wide salary initiatives. The first
was the Faculty Salary Compression initiative. It was designed 1o address faculty salaries
that had not kept up with market conditions over the past several years. In order for a
faculty member to be eligible for the adjustment, she/he must have been performing well
in addition to being in a situation where salary compression had eroded the individual’s
purchasing power. The initiative was funded from new campus funds in both FY 01 and
02 at $125,000 annually in the on-going campus base budget. The initiative is proposed

to continue in FY 03.



The second salary initative involved Professional Exempt statf.  These
individuals are professional managers who are not part of the faculty or state classitied
svstem. Like faculty, previous salary pools for these individuals have not always kept up
with market salarics based on the tvpe of work that their peers pertorm. Also hike taculty.
in order for individuals to be eligible for these increases they must be performing well in
their annual performance evaluations. The initiative was funded from new campus tunds
in both FY 01 and 02 at $23.000 annuallv in the on-going campus base budget. The

initiative is proposed tw continue in FY 03.

The tables below show the campus performance i salary increase rates compared to

Calorado and national CI1P1L

CPI Rate History
{Source: Vice President for Budget and Finance Oftice)

FY 96 FY 97 Y 98 Y 99 FY 00 Y 01
Coloradoe 4.4%% 4.5% 3.5% 3.53% 2.4% 2.9%
National 2.6% 2.8% 3.0% 2.5% 1.6% 2.2%

Compensation Pool (Raise Pool)
(Source: Vice President for Budget and Finance Office)

FY96  FYO97 FY 98 Y 99 Y 00 FY (1
Faculty 3.6% 3.6% 3.8% 4.0% 3.4%, 4.9%
Classified 'V 3.2%, 3.3% 3.6% 3.8% 35.4% 6.0%

{1y Classified stat? raise pool amounts are determined by the Colorado Department of Personnel. The
campus has no discretion on the amounts,

Stafting

Highlights

e Moderate staifing increases occurred between 1996 and 2001.



o The campus Executive Team has studied stafting shortages across the campus and is

proposing a plan to strategically merease personnel.

Staffing at the University of Colorado at Colorado Springs has been an issue for
many vears. The concern has been a lack of tinancial resources to tund additional faculty
and staft positions.  The table below shows the statfing level in FY 96 compared to the

FY 01 amount.

Statting Full-Time Equivalents
(Source: UCCS Budget Otticed

Emplovee Tvpe Y 96 FY 01 Percent Change  Annual
Compound %
Change

Full-Tume

Professional

FTE {(including

faculty) 2383 3159 22.5% 4.1%
Part-Time

Professional

[FTE 398 67.9 70.0% 11.3%
Classified 'l 1369 187.7 19.6% 3.7%

The growth of full-time professional and classitied FTE was simtlar to the rate of
arowth tor resident SFTE. This fact obscures several issues. First. it assumes that the
campus was adequately stalted in FY 96, Fortunately. increased use of technology and
organizational changes. as well as economics of scale aftendant with our growth, have
selectively cased the understaffing situation compared to 1996, Second. the amounts
metude the merger of this campus with the Beth El College of Nursing and Health
Sciences. Third. the growth in classitied FTE was not cven across the campus. Rather it
was in specific areas. such as custodial services when Celumbine was opened, increases
for CU System as part of the ASP project. public safety. and financial services.
Accordingly, it is still necessary to recognize that statfing level is a significant issuc in

some campus departiments.



The campus  [xecuuve  Team  has  studied  campus  assues  across  all
schools-colleres and non-ucademic departments. They have developed a strategic list of

positions that need to be tilled as funding becomes available,

Library

Highlights

o Construction of the El Pomar Center mereased the Kraemer Famuly Library from

30,5355 10 127,127 gross square feet and updated all space.

e The campus undertook a library materials funding intiative that gave a 6.0%
continuing budget increase every yvear from FY 00 to present. This initiative will

continue for the foreseeable future.

The Kraemer Family Library (KFL) received a major increase in space for the
collection and student workspace as part of the Il Pomar Center (EPC} constructions.
KFL prior 1o construction/renovation had 30,553 gross square footage (gsf) covering
floors 2 and 3 of the original library building. KFL after construction/renovation added
76.572 gsf on tloors 2 and 3 of the El Pomar Center. Total square tootage tor the KFL is
therefore 127127 gsf covering floors 2 and 3 of the old hbrary and EPPC. The space
includes:

v Study or scating space tor 1.300 people — up [rom 300 in the original space

A new parentichild study area

s 33 group study areas and small group study rooms — up from three in the original
space

¢ Shelving space for up to 13 vears growth in the collection

» 180 computer workstations for student use — up trom 20 in the original space

s 200 network connections — none in the original space

e Anassistive technology lab for physically challenged students

26



The Kracmer Family Library had expericnced financial problems in Keeping up
with double-digit inflation for adding to 1s collection in the vears prior to the last selt-
studv.  In order 10 miticate this issue, the campus Executive Team directed that the
budget for collection purposes should increase at 6.0% in the base every vear from FY 00

forward, i.e.. this budget will continue 1o exceed general intlation in the future.  The

collection expenditure in FY 96 was $645.199 and $782.730 in FY 01 [or an increase of

21.3% (3.9% compounded annualiy).  In the period T'Y 99 to FY 01, the collection
expenditure increased trom $674.379 to $782.730 or 16.1% (7.7% compounded
annuallyy.  These increases include both the 6.0% base increase as well as one-time
dollars in FY 00 and 01. The collection currently includes:
s 309.209 total volumes
e 2.201 current serials
e 5234 audio-visual 1tems
o 402834 microtorms
e 323515 government documents and maps
» 4.080 serials titles
Additional services that are provided by the KEL that have been enhanced since
the fast self-study ure:
o Electronic resources
o Over 9.000 on-line full-text clectronic journals
o Over 900 databases for student and faculty rescarch
o Cooperative arrangements for additional electronic resources with other CU
campuses as well as other libraries across the state
e Operating hours have increased from 83.5 per week to a current 98.5 per week with
the relerence desk statted tor 74.5 hours per week
e A state of the art Innovative Interfaces Library Automation System for all major
library functions including: cataloging. circulation. acquisitions. and periodical

subscriptions
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Conclusion

The campus has made signifieant progress in increasing funding and improving
the uses of funds. Improvements in the sources of tunding have resulted from increases.
at faster than intlatonary rates. 1 per-student state tunding, tution. auwxthary tunds and
restricted tunds.  The campus has also seen substantial enrollment growth, including
increasing its percentage ot out-of-state students, and has had increased success in
competing for state capital construction and controlled maintenance funds, The success
in strengthening the resource base. together with mprovements made to the budget
allocation process. has translated nto addressing the needs 1dentified by the 1997 visit
team. In areas of facilities and maintenance the campus has been singularly successful.
The institution has alse done reasonably well at increasing support for technology and the
library. and at improving pay for existing facuity and staft.

The least clear area of improvement is i stafting levels. The numbers of faculty
and statT have increased. but enrollment growth has meant that statting has not increased
relative to the number of students. With regard to support staft. three factors have cased
the cffects of under-statling in many areas.  First, the campus benefited from some
eeneral economics of scale as 1t has grown. Second, many support areas have seen gains
in efticiency from increasing the use of technology n transaction processing. Third,
there have been gains from reorganizations of a number of offices across campus. Some
specitic areas of concern remain. and the campus 1s actively engaged in both identitying
the remaining problem areas and taking steps to address them.  TFurthernmore, it is
recognized that. as enrollments increase. it will be necessary to increase the number of
recular faculty to prevent the percentage of part-time faculty from rising to inappropriate
levels.

More generally. the campus has been successful in addressing its problems from
five vears ago, but has strugeled fully to keep pace with the very growth that has fueled
much of the improvement in funding. The recent and ongoing tuition enhancement.
along with current and projected increases in revenues from extended studies and
sponsored programs, are intended to allow the campus to address this ongoing problem.
As noted carlier, instructional and support stafting has been identified as a high priority.

and plans to address staffing 1ssucs have been developed.
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Section Three
Assessment

Introduction and Background
Purpose

The purpose of this section 15 to describe the progress made in the area of
assessment ol student achievement at the University of Colorado at Colorado Springs
{CU-Colorado Springs) since the last reaceredidation visit from the Higher Learning
Commission of the North Central Associatton of Colleges and Schools (NCA) in 1997,
This report describes the processes in place to undertake assessiment and examines the
strengths and weaknesses of the existing student assessment clforts, The strengths
largely rest with a campus-wide comnuunent to improving academic quality. which has
resulted in additional resources devoted to assessment, a more robust process for insuring
that program assessment s conducted appropriately. an improvement in the consistency
of program assessment. and the development of a plan to assess general education. The
campus continues to address the remainimyg weaknesses, which include continuing needs
to enrich the campus culture with regard to assessment. to further improve the

consistency of progrant assessment, and to implement assessment ot general education.

In their Tast wvisit in 1997, NCA cvaluators raitsed concerns and  made
recommendations concerming the status of student assessment at CU-Colorade Springs.
The evaluation team noted there was some assesstment on-going for some undergraduate
majors. but that:

e Assessment implementaton varied considerably  from department to
department.

e Assessment at both the undergraduate and graduate levels were labeled as
Tspotty”

o (U-Colorado Springs was found to be behind most NCA institutions
assessing student learning and the effectiveness of its academic programs.

e Assessment of general education was not occurring.



The admmistranen was encouraged to improve perlormance in this area. The
visitation team recommended a tocused site visit in March 2002, The evaluators stated
that they expect that the tocused visiting team would find "o tunctioning assessment

program that has produced demonstrable improvements i mstructional programs.”

General Responses

The following swmmarizes the nstitutional responses and actions over the past

[1ve vears to cach concern regarding student assessment raised in 1997,

o Assessment implementation varied considerably from department to
department

The variance in levels of implementing well thought out assessment plans has
been reduced to a large degree m the past five vears. Faculty in all degree programs and
stand-alone minors are now collecting valid assessment intormation that are tied w©
spectfic educational goals and are using that information for curricular change and
program improvement.

There still exists some variance mn the levels of implementation and the maturity
of assessment ettforts,  During its annual review, the Student Achievement Assessment
Committee (SAAC) tound that 31 programs (67%) fully mct or exceeded imstitutional
expectations for assessnient. The review found another 12 programs (26%) were in the
process of implementing their assessment plans and are on course to fully mecting
expectations within a year. Three other programs (7%) had completed assessment plans
that were recently approved for new or reorganized degree offerings. All programs,
except the three new or recently reorganized programs. are using whatever level of
assessment they have in place to foster program improvement.  All 43 report program
mprovements in thelr assessnent reports.

The level of variance in the gquality of program assessiment has been reduced
through applying a consistent framework for conducting proper assessment of student
leaming across programs.  SAAC has devoted considerable attention to the adoption of
institutional standards tor assessment practices. Input from students. faculty, and student
affairs statt has been present throughout the tormulation of these standards. and the level

of input has led to wide acceptance of these expectations among the campus community.



The Vice Chancellor for Academic Attairs (VCAA)Y has reinforced these expectations by
including a review of putcomes assessment as part of the vegular program review process
and has rewarded programs and faculty who are carrving out exceptional assessment
activities. At the same time, these 1nnovations have resulted in a rising set of
expectations around assessment. Thus, the vanance 1s deercasing at the same time that
the best programs are continuing to improve. The number of programs with exemplary
assessment cttorts has also increased during the past five vears. Five of six colleges
possess programs that are conducting outstanding assessment efforts that are actively
engaged in aiding more programs to fully realize the potential for increasing student
learning,

Reaching a higher level ol participation. success, and consislency in assessing
student learming has been furthered by direct assistance to programs rendered by the
VCAA. In the past vear. an assessment speciabist position has been estabhished that has
consulted with and pravided assistance 1 19 prourams.  This position 1s supporling the
administration of student assessment surveys tailored 10 specilic program assessment
needs. The VOAA office has paid for the administration of nationallv-normed testing in
seven departments terested in using standardized exams. With the English and
Mathematics departments, the VOAA s expanding assessment capatihities in writing and

mathematics.

e Assessment at both the undergraduate and graduate levels were labeled as
“spotty™
Both undergraduate and graduate programs are now actively involved in
assessment of student achievement and pursuing continuous program improvement. The
setting of educational peals and measurement of the effectiveness of stated goals has
been achieved across undergraduate and graduate programs. Departments with programs
at both fevels are implementing separate assessment plans. The two departinents with
Ph.D. programs have established goals tor student learning and measure achicvement
specifically at higher quality levels than that conducted at the master's degree level.
With several notable exceptions. a number of graduate programs are not as tar

along in achieving the same fevel of maturity in student assessment as is present with



many of the undergraduate programs. However, at the current time all graduate programs

are carrving out assessment plans designed to pain increases i student learning,

¢ (CU-Colorado Springs wuas found to be behind most NCA institutions
assessing student learning and the effectiveness of its academic programs

A steadfast institutional commitment 15 in place to assess student learning and to
improve the etffectiveness of academic programs. This commitment is demonstrated by
the increase in resources devoted to assessment, and the more robust processes that have
been put in place. As a result, the campus has seen an improvement in the consistency
and quality of program assessment, an expansion ot its use to mprove programs, and the
development of @ plan w assess general education. The campus continues to address the
remaining weaknesses. which include continuing needs to enrich the campus culture with
regard to assessment. to further improve the consistency and quality of program

assessment. and to naplement assessment of general education.

o Assessment of general education was not occurring,

At the time of the most recent NCA visitation, CU-Colorado Springs lacked a
campus-wide gencral education program.  Required courses outside the major varied
from college to college. and sometimes from department 1o department.  Even at the
college or department level. goals and expected outcomes were not always clearly
articulated.  Such dilferences in gencral education requirements and lack of expected
outcomes stymied formulating and carrving out a widely accepted assessment plan.

Core goals lor general education have since been approved. New general
cducation requirements are i the first vear of implementation. However, an additional
complication has emerged in the torm of a legislativelv-mandated effort to establish a
statewide general education core for afl of Colorado. Nevertheless. a general education
assessment plan has been developed and baseline data are being collected. The baseline
data has already preduced information that wifl be closcly reviewed for findings leading
to a more successful implementation of the general education program,

The reader is referred to a more in-depth review of the current status and future

direction of general education assessment at CU-Colorade Springs. 2001 Baseline



Analysis of Core Goals for General Education.” that has been prepared for the NCA

focused visit

Program Improvement
Setting

[n 1997, CU President John €. Buechner announced the Total Learning
Environment (TLLE) initiative and asked the four campuses to evaluate campus plans
with TLE goals in mind. The TLE initiative sought to establish the Lniversity as a
premier learning institution with bold long-term strategic poals that aligned all planning
and budgeting processes.

The CU-Colorado Springs TLE Implementation Team. with representation from
faculty, staffl administration, and students. developed a draft plan for which they solicited
both unit and individual feedback. The team revised the proposed plan based on campus
input. The final plan includes a set of seven campus goals, objectives for those voals., and
proposed strategies for implementing the eoals.

The Student Achievement Assessment Committee’s eftorts to improve the
assessment of student achievement at the institutional and program levels. as well as the
subsequent activities by SAAC to assess the general education program. were developed
i the conceptual context of the TLE initiative.  Since that time. the cutding principles
have evolved into a concept of CU being 4 Universiny Without Walls, as part of CU
President Elizabeth Hoffman's 2018 Vision for the CU system. The campus is currently
In the process of updating its strategic plan to tmplement the 2010 Vision. but the campus
current assessment etforts will clearly be reintorced by this adjustment in strategic
direction. Assessment of student learning is an integral component of our definition of

etfectiveness and will rematn a high institutional Priority.

Conceptual Framework for Assessment

The student achievement assessment process enables the campus to measure the
contribution the CU-Colorado Springs experience has on  student leaming.  The
assessment process 1s built on a three domain conceptual framework: (1) cognitive
learning or knowledoe acquisition. (2) behavioral learning or skill acquisttion. and (3)

affective learning or attitudinal development.  Most important to the faculty is how

Las
[



assessment is linked to curriculum.  student learning. and teaching.  Faculty are
cncouraged 1o use assessment results w provide a means to alter and improve these three

aspects of the educational process.

Student Achievement Assessment Commitice
From its inception. the major tasks of SAAC have been to:
I Increase uwareness and understanding of the benefits and practice of effective
assessment of student learning within undergraduate and eraduate major and
minor programs and within the peneral education program:

2. Advise units about planning, implementing and utilizing effective assessment
programs:

3. Provide assistance in addressing ditficulties encountered in pilanning,
implementing and utilizing effective assessment programs:

4. Monitor the suceess of units in planning, implenmienting and wtilizing effective

assessment Programs;

h

Develop student assessment questionnaires for freshmen students, praduating
sentors, baccalaureate and graduate alumni, as well as collect the data. analvze the
results. and disseminate the results throughout the campus community:

6. Advise the vice chancellor for academic affairs in matters atfecting assessment.
and in policies and practices that will promote effective student assessment by
academic units,

Currently chaired by the Associate Vice Chancellor for Academic Affairs. SAAC
is composed of taculty. staff, and student members. The committee meets on a monthly
basis during the academic year. Following good operation practices for any committee.
minutes are maintained and distributed for every mecting. A list of the membership for
2001-02 follows:

C. David Moon (Associate Vice Chancellor  Steve Chambers (Director. Institutional Research)
for Academic Atlairs. and Chair)

Dan Guerra (Biology) Marcia London (Nursing)
Jetf Ferguson (Business) Nadyne Guzman (Education)
Beverly Kratzer (Student Success Center) Veronica Gardner (Institutional Rescarch)

Janeen Demi-Smith (Institutional Researchy  Jacki Reeves-Pippen (Student Representative)

[ )
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Judith Rice-Tones (1.ibrarv)

Dro €. David Moon. SAAC Chair and Associate Vice Chancellor for Academic
Aftairs is charged with overseeing assessment of student learning.  Dr. Moon reports 1o
Intertm Vice Chancellor for Academic Affairs G. Thomas Bellamy on an on-going basis.
Dr. Bellamy is @ member of the Chancellor's Executive Team and presents regular
updates on assessment activities to this eroup. as well as schedules related action items

for deliberation by this group.

SAALT Vision for Assessment and Procedures

SAACS vision for assessment retlects the campus role and mission. The campus
mission stawes: “CU-Colorade Springs will provide u public undergraduate education
wnexcelled i the State, and selected excellont Qraduate programs.” The campus vision
states: A students eraduating from CU-Colorado Springs will demonstrare proficiency
i knowledge, intellectual capacine, skifls and persened grovith.” The campus TLE Plan
states as one of the seven goals that the institution will " Provide « comprefiensive,
personalized,  educational  expericnce  that prepares students 1o exeel  personally,
professionally and as citizens.” In order to assess the accomplishment of the mission,
vision and goals of the campus, the Assessment Plan examines student learning across the
curriculum (breadth). and in the majors (depth).

In the first few years after the formation of SAAC, an evaluative process was used
to understand how assessment was already taking place at CU-Colorado Springs. The
goals ol the campus for eeneral education. the graduate curriculum, and cach academic
unit were carefully examined. Each goal was reviewed in terms ol objectives, assessment
processes, techniques used to measure the goals. description of the results generated by
the assessment process, how assessment results were mterpreted and uwsed. and the
strengths and weaknesses of the assessment of the goal. To apply consistent standards.
evaluative criteria forms were created. Members of SAAC evaluated the goals and their
assessment using these forms. The resulting data were aggregated and descriptions of the
results were distributed across the campus and to  concerned  constituencics.

Subsequently. revised evaluative criteria forms were developed and are used to provide

Lot
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feedback 1o units as they submit progress reports. These forms constantly undergo

revisions and improvements.

The tollowing process has been established by SAAC 1o toster the development

- . - L . - . i
and implementation of effective unit student achiesvement assessment plans.

l.

[

(W]

At the beginning of each academic vear, SAAC FeQUEeSTs a4 progress report on
assessment activities from each academic unit.

During the fall semester, each unit submits a report to SAAC detailing progress
toward implementing a plan that includes the goals assessed. the measures used.
the results on those measures. and the changes made in response to those
outcomes. as well as any revisions made in the plan.

Members of SAAC evaluate euach progress report. Those deemed 10 have
significant remediable problems are returned with comments lor immediate
revision. Comments on other reports are returned to units for consideration for
progress reports in succeeding years.

Each year. SAAC reports to the VCAA on the progress the campus has made on
achieving an etfective program of student assessment.

The Vice Chaneellor works with deans to ensure that units respond to SAAC
recommendations  regarding  assessment  in wavs that result in effective
educational improvement taking place.

In addition. SAAC consults with the Office of Institutional Rescarch (IR) on the

content and evaluation of the Freshman & Lntering Students Survey. the Graduating

P

seniors Survev, the Baccalaureate Alumni Survey. the Graduate Alumni Survey. and

other campus data collection activities.  SAAC also consulted on the process of

developing an assessment plan for the campus on general education, and will continue to

advise on its implementation and make recommendations for improvements and the use

of results.

" A more detailed document entitled. “Yowrdv- Schodide fur Student {ssossment Activiies. U is available at
wa e edue ipage IRPAGT y carlvsehed hyn, the Institutional Research website, for academic units 1o

view and dow nload.
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Traming of SAAC Members

The current SAAC is characterized by a knowledgeable and  involved
membership. they represent CU-Colorado Springs” strongest advocates lor the use of
assessment for on-going program and institutional improvement.  Many of those who
have served three-year terms on SAAC have made scholarly achicvements in the area of
student learning.  Most members have strong professional interests in assessment
methods to advance levels of student achievement.

Throughout the vear. SAAC members keep up-to-date with relevant literature on
assessment. mcluding  articles such as NCA's  dscessmentr of Student Academic
Achievenment: Levels of Implementation (2001), and Opportunities for Tmyprovement:
Advice from Consultant-Evaluators on Programs (o dssesy Stident Learning (1996). This
practice allows the committee to ensure that the assessment procedures and methods
adopted by the committee itselt. taculty. and administration are professionally sound and
mevt the needs of the University.

In addition. SAAC members participate in the development. distribution, and
monitoring of a yearly schedule pertaining to assessment. This calendar lists the specific
dates on or by which progress reports will be evaluated. units will receive feedback from
SAAC, and SAAC surveys will be administered. to name a few. This timeline is
examined on a regular basis and is made available on the IR website for academic units to

view and download.

Larlier Education Efforts by SAAC

Between 1996 and 1998, SAAC members organized several “Assessment Fairs™
at CU-Colorado Springs. These workshops were designed to inform faculty of current
themes and trends within the eld of assessment of student achievement. Several Kevnote
speakers including. Peter Fwell, Cecilia Lopez (NCAY. Jerry Griffith (University of
Northern Colorado). and Ephraim Schechter (CU-Boulder). were invited to come to CU-

Colorado Springs and participate in the sessions.

spring 2000 Assessiment Workshop

[n spring of 2000, SAAC members led a half-day assessment workshonp. designed

to further educate faculty and department chairs on the topic of assessment of student
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achievement. Approximately 40 individuals attended the workshop. Using the Ball State
University Assessment Workbook (1992) as a guide, faculty and department chairs were
trained in how o design a department assessment plan. how to shape department goals
and objectives, how to report assessment results, and were guided 10 various assessment
resources on and oft campus and via the web. Participants received materials that would
help them and their units develop or adopt appropriate methods for gathering the kinds of
mtormation they would need for assessment and for measuring cognitive, behavioral, and
affective outcomes.  Feedback received from participants {ollowing the workshop
indicated thut the session was usetul and informative. It is the commitiee’s intent to
continue o put on workshops such as this. as a way of increasing awareness and

understanding ot the benetits and practice of effective assessment of student learning,

Assessment Progress Report Template

Prior to academic year 2001-02, units had total freedom in the stvle and design of
thelr yearly assessment progress report. Units were aware of the major components they
were required to include in the vearly report. such as a listing of their program goals.
measures used, results on those measures, and the program improvements that occurred
as-a result of those outcomes.  However, SAAC found that there were great
inconsistencies in the way academic units reported their assessment activities and efforts.
Some units submitted extensive and thorough reports, but others submitted only a few
pages.

Based on the recommendation of SAAC. the Office of Institutional Research
developed a new Assessment Progress Report Template. This template was designed to
assist academic units in preparing their vearly progress reports.  All academic units
recetved a template that contained the four major components of the template: the unit’s
past assessment goals, a listing of assessment measures and techniques in place. a
summary of previously submitted data and findings. and a review of past curricular
changes and program improvements made based on assessment results. The main
purpose of the template was to both simplify and improve the reporting of the progress
cach unit has made in implementing their assessment program. Future annual progress
reports will only require chairs and/or assessment coordinators to add new imformation to

the existing template and send it back to SAAC via email.
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n order to fully maximize the utility of the new Assessment Progress Report
Template. four separate one-hour training sessions were held in [all 2001, Ninety-ning
percent of all department chairs and  assessment coordinators invited to  attend
participated in a session. The sessions were led by the assessment specialist position in
the [nstitutional Research office. At the session. each academic unit received an
electronic copy of the Assessment Progress Report Template that was prepared for their
unit. The session included an overview of the template design. a discussion as to how
best to fill it out (by walking through cach section of the temptate), and a question and
answer period. In addition. each participant received a folder with a varicty of resources
and bandouts, mcluding a detailed instruction sheet for filling out the new template.
Academic units were also referred W the Office of Institutional Research student

assessment Ik found at www pees.edu o 7Firpage TRIPA( o assessment.him,

2001 Assessment Progress Reports

All academic units that were required to submit 2 progress report (N=46),
completed an Assessment Progress Report Template in fall of 2001, Using the Progress
Report Cheeklist as u guide, cach template was evaluated by two SAAC members (one of
whom was a faculty member).  Those progress reports deemed to have significant
remediable problems were returned with comments for immediate revision. Comments
on other reports will be forwarded to units in spring 2002 for consideration for next
VEar's progress report.

Once all reviews were completed. each progress report was identified  as
belonging to one of tour assessment categories: Beginming. Follow-up, In-process. and
Acceptable. Beginning refers to units that were in too carly stages of development (as a
unit) to have a fully implemented assessment plan in place. Follovw-up reports were those
that were returned with comments for immediate revision (all of these were ultimately
assigned to one of the other categories based on the unit's TESPONSe). n-procesy reports
were those units that were in the middle stages of implementing their assessment plan.
such as in the process of implementing an assessment measure or waiting to collect or
analyze data. Finally, Hcceprable reports referred to units considered having an effective

and functioning assessment plan in place. This categorization allowed us 1o gain a more
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complete understanding ot where academic units were in the process of implementing
their assessment plans.

Figure 1 provides an overview of where academic units at CU-Colorado Springs
stand in terms of the level of implementation of their assessment plans and the
assessment category they were assigned by SAAC,

Figure 1

Status of Program Assessment Implementation

100%

80%

60%

OCeg, cceprab o

Thirty-one (67%) programs were found by SAAC to have fully acceptable assessment
efforts. Another 12 (26%) were found to be in the process of implementing assessment
plans. Another 3 programs (7%) were either new or being reorganized. These programs

had approved assessment plans but had not implemented these plans as of this date.

Student Achicvement at the Undergraduate and Graduate Levels

The following sections of the report highlight the uassessment of student
achievement taking place at CU-Colorado Springs and the program improvements that
have occurred at the undergraduate. graduate. and distance education programs, Table 2.
in the Appendix. provides a listing of underpraduate unit goals. the measures used. and
the types of measures used to assess student achievement. Immediately following is
Table 3. which lists graduate program goals. the measures used. and the tvpes of
measures used to assess student achievement at the graduate level.

Program goals listed in Tables 2 and 3 represent the results of faculty defining the
level of knowledge and skill acquisition appropriate for degree attainment within the

discipline area. A review of these undergraduate and graduate goals reveals that most
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units perceive learning as occurring within the three conceptual domains adopted by the
campus: cognitive (Knowledge acquisiion). behavioral (skill acquisition). and affective
(atitudinal development) (Lopez. 1996).  As the tables indicate. undergraduate and
graduate units at CU-Colorado Springs measure student learning using a variety of direct
and indirect measures and methods.  This comes from an understanding that using a
riangulation approach ts more elfective than relyving on one tvpe of measure. Indirect
measures. when used to supplement direct measures. provide information that may enrich
or 1ltuminate aspects of what the direet measures tell us about students’ academic
achievement {Loper, 1996).

However, there are several academic units that continue to want 10 use non-
measures of student fearning. such as grades and number of courses taken and completed.
as ways ol assessing student achievement.  Some of these units have had limited
exposure 1o measuring student fearning and require further assistance from SAAC.
SAAC will continue to work with these units and help establish a greater understanding
of assessment among faculty as well as advise units on methodological issues relating to

the assessment of student learning.

Continuous Program Improvement

CU-Colorado Springs is committed to meaningtul program assessment that results
m program improvement and responsiveness. In their widely read and discussed article.
Barr and Tagg (1993) stated that 11.S. higher education is in the midst of a historic shift
from a teaching-centered to a learning-centered paradigm. One major outcome of this
paradigm shiftis the transformation of colleges and universities from “teaching factories™
to “learning communities”™ (Angelo. 1999). CU-Colorado Springs has also undergone
this shift in thinking.

The guiding principles of CU-Colorado Springs’ assessment program clearly
specify that assessment is to be motivated. informed. and evaluated in terms of its
contribution to continuous program improvement. Though it is understood that the
results of assessment will typically indicate that programs are functioning satisfactorily. it
is also expecied that changes in curriculum. instruction. and practices will result from
assessment efforts. The process of assessment can itself improve the quality of teaching

and learning by bringing faculty together to articulate shared standards and expectations
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(for example, when a unit agrees on rubrics for scoring a pertormance-based assessment
procedure) or by improving communication between faculty and students (for example.
when a department conducts exit interviews).  The results of assessment can help to
dentity components of the curriculum that need 1w be strengthened or demonstrate that
an effort to improve has succeeded.

Undergraduate and graduate units at CU-Colorado Springs are using assessment
results to inform change and improvement.  Table 4 of the Appendix highlights the
program improvements (lsted by college) that occurred during academic year 2000-01 as
a result of assessment findings. In addition. academic units listed changes they are in the
process of implementing or would like to see implemented in the near (uture.

The character of the progrum improvements listed in Table 4 demonstrates that
units are collecting sound assessment information and using that information to increase
ctfectiveness of the curniculum to advance student learning. Table 4 contains over 100
examples ot program improvement undertaken in academic year 2000-01 by the
academic umits.  The able reveals a high degree of curricular revision  and
experimentation. based upon expectations for student learning: for example. the MBA
program wus completely revised in the past year. A number of the improvements
mention the redesign of course sequences and requirements to better facilitate student
progress toward degree attainment in a timely manner. Creating more opportunities for
active learning situations and using teaching technology are other common themes
identified 1n the listing,

[t is anticipated that more curricular change will be made in the future as the
current process leading toward continuous program improvement have been in effect for
a longer period. Establishment of educational goals with asscssment measures attached
to cach goal has focused the activities of the units toward achieving greater levels of
student learming. However. this instinstion-wide focus on student achievement has only
been in place for the past several vears. There are more dramatic paing m student

learning on the horizon.



Changes In General Education

Brict History ot Core Curriculum Committes

In the spring of 1996, a speaial Faculty Assembly committee bevan meeting o
establish a set of common goals tor general education across colleges.  Their eftorts.
though not leading directly to the adoption of a set of poals. provided the foundation for
subsequent work on general education at CU-Colorado Springs.

By the spring of 1998, the Educational Policy and University Standards
Committee (EPUS) of the Faculty Assembly collaborated with the Vice Chancellor for
Academic Affarrs 1o create an interdiseiplinary: Core Curriculum Committee for CU-

Colorado Springs. Members of the Core Curriculum Committee included:

Louis Cieotelly (Visual and Pertorming Arts) Grene Abrams (Math)

Mark Malone [Education) Harlow Sheidiey (History, Women's Studies)
Paul Sondrol (Political Science) John Norgard (Electrical & Camputer Engineering)
Rex Webshon (Philosophy) Judith Rice-Jones {Library

Rick Wunderli (Historyy Kirk Wilcox (Business)

Robert Sackett (History and Humanities) Kathleen LaSala (Nursing)

Ron Seea (Engineering) Barbara Schift (Stdent Success)

Tom Christensen {Physics) Bob Durham (Psychology)

Debbie Odell (Writing Program) Charlie Shub {Computer Science)

Doris Carey (Education) Christine Martinez (Library)

Eric Olson (Business) Cindy Roach (Nursing)

Comnie Staley (Communication. Freshman Seminar)

The Core Curriculum Committee began meeting in the summer of 1998 to
formulate a proposal to bring to the taculty for their consideration. Formation of the Core
Curriculum Committee followed in response to concerns expressed in the North Central
Association’s 1997 visitation team’s recommendations. as well as internal desires for the
camipus 1o 1implement a general education program. The Core Curriculum Committee’s
objectives were also grounded in the Total Learning Environment planning occurring at
the samc time.

The committee proceeded on the premise that formulating a set of clear goals and
implementation  strategies  for our general education curriculum  represented an
opportunity to create a powerful mechanism for improving the educational experience of
students.  CU-Colorado Springs has a long-standing and demonstrable commitment to
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maintaining high standards i furthering the education of its students. [t was on this

commitment and the view of quality it represents. that the committee determined to build.

Core Goals for General Education

The [irst stage in tormulating the proposal was to determine the appropriate goals
for general education for the campus. The committee worked with previous proposals for
goal statements coming out ol an earlier Faculty Assembly Committee on General
Education Assessment. and the statements about general education and a core curriculum
generated as part of the Total Learning Environment Campus Plan.

The proposal was presented to the faculty assembly and was passed by the faculty
of CU-Colorado Springs on May 4. 2000. Tt consists of the following preamble and core

gouals tor general education:

PREAMBILLE: The overarching purpose of general education is o cultivate students
mtellectual. personal and ethical development and thus equip them to be lite-long

learners. able to adapt 10 an ever-changing environment.

CORE GOALS FOR GENERAL EDUCATION:
I Students will be able to read. write, listen and speak in a munner that
demonstrates eritical, analyvtical and ereative thought.

2. Students will achieve a depth of understanding in their majors and a breadth of
experience in other fields.

3. Students will understand and apply the tools and methodologies used to obtain
knowledge.

4. Students will be prepared to participate as responsible members of a pluralistic

socicty- locally. nationally. and globally-.

Core Curriculum

During the 2000-01 academic year, the colleges worked with the University
Curriculum Advisory Commitiee and the Educational Policies and University Standards
Committee of the Faculty Assembly to align the individual college general education

requirements to the core goals. The college requirements were set forth in the 200 7-2002
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Course Buflerin and represent the ticst round of implementation.  Several colleges are

e

engaged 10 a more extensive review of the requirements to more fullv address the core

goals. Each of the four colleges with undergraduate programs recognizes the need 1o use

appropriate assessment to improve the eftectiveness of general education requirements to

achieve the core voals,

=

Assessment Plan

Once the general education curriculum was established and approved in 2000, it

became SAACTs task to propose and implement associate assessment activities. The

approach to assessment was shaped by several overriding concerns, namely:

1.

!-J

There was a desire to adopt both formative and summative technques. Formative
assessments are often conducted during the life of a program with the purpose of
“providing feedback with the aim of improving teaching, learning and the
curricula, to identify individual students” academic strengths and weaknesses, or
to assist institutions with appropriate placement of individual students based
upon their particular learning needs™ (NPEC, 2000). Summative asscssments are
completed at certain points m ume after a program has been implemented or at
its conclusion. An approach using tindings from both techniques was helieved to
be the best means of vielding information on which to base future improvements

1o the general education progran.

As a part of the 2010 Vision. CU-Colorado Springs is concurrently designing a
sct of indicators of institutional effectiveness. These indicators would be tied to
quantitative measures concerning the institution’s progress toward meeting
specific strategic directions. Assessment of” student learning is viewed as an
mtegral component of our detinition of effectiveness and is a high institutional
priority. Theretore, 1t was a desire o incorporate assessment measures of general
cducation within the strategic indicators of mstitutional effectiveness. To the
extent possible, the strategic indicators were tied to national benchmarks. Where
appropriate. the proposed assessment etforts would contain national benchmarks

for use in measuring the institution’s effectivencss.
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[t was also an mstitutional desire to use standardized testing within assessment of
eeneral education. While not a "magic bullet”™ o solve all assessment needs, the
advantages of a nationally normed single test outweiched the alternative
approach of internally constructing multiple tests administered by academic

departments with key general education courses.

CU-Colorado Springs desired the assessment process to maintain a direct
feedback lToop from the information gained from students into identifving areas
for improvement. Onee set into motion, this process 1s cvelical with information

feeding into program imiprovement on a continuous basis.

The CU-Colorado Springs™ Writing Program reexamined its use of the English
31 (Composition 1) exit portfolio to consider its potential for assessing general
education writing competencies.  The portfolio’s potential was apparent given
that all CU-Colorado Springs students. both transfer and native students. had to
pass the portfolio assessiment w carn their undergraduate degrees.  The Wiriting
Program decided to disconnect the port{olio assessment from English 131, and to
both refigure and relocate the assessment as a writing competency porttolio
which assesses students™ writing competencies as they exit our general education
program. The refigured  portfolio now  assesses  students”  abilities  to
independently manage writing problems alter they complete their two required.
general education writing courses as determined by their undergraduate degree
plans.  All CU-Colerado Springs undergraduates must complete the WTIHNg
portfolio assessment within 30 hours of having completed their general education
writing requirements.  Rather than assess students™ writing competencies as
defined within knglish 131, the new portfolio assesses students’ writing
competencies as developed across the general education experience, The Writing
portfolio’s primary aim is to summatively assess writing competencies for all
CU-Colorado Springs undergraduate students and transfer and native populations
as they complete their general education coursework. The writing competency

portfolio asks students to submit real-world texts to demonstrate their ability to
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6.

9,

mdependently manage real-world writing problems. and o demonstrate critical.

analvtical and creanve thousht,

There was a desire for the general educauon assessment to rels upon varied
sources of Information.  This desire stemmed from a long held conceptual
framework for assessment at CU-Colorado Springs that addressed three learning
domains: a) cognitive learning or knowledge acquisition, b) behavioral learning
or skill acquisition, and c¢j aftective learning or attitudinal development. An
intended  objective was 1o identify arcas for program  improvement by
incorporating a triangulation of intormation from cach of these learnming domains.
Measurement of skill level and proficiency while applving knowledge would
come from standardized testing. Auitudinal development measurements would

be built 1nto student and alumni questionnaires.

Ability to separate collected assessment information tor native students from
those who transterred w0 CU-Colorado Springs ftom another institution was
desired o the assessment design. This institutional  consideration  was
incorporated into an approach whereby student skill acquisition, knowledge
acquisition. and attitudinal development garnered from general education at CU-
Colorado Springs could be compared to students who gained their general

cducation experience at other institutions.

Assessment ol general education was intentionally designed upon the principles
of continuous quality improvement by examining both processes and results.
These cfforts follow the methods advocated by Crosby (1979} and Deming
(1986) and the adaptation of these methods within higher education (Sherr and

Teeter, 1991: Chatlee and Sherr, 1992: Marchese, 1993).

Each measure of a core goal for the general education program is tied to a
specific objective for accomplishment.  These objectives hold the general
education program to an increasing level of performance and set high

expectations for the institution itself. As Lion F. Gardiner (1994) states “If we
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are to achieve high-quality outcomes. we need to have high expectations. not

only tor our student but also for ourselves. and we must he willing to change.”

10, Late 1n the process. it became apparent that the state of Colorado would be
undertaking an eftort 10 establish a statewide core for general education. Given
where the campus stood with regard to implementation of its current plans, it was
clear that efforts to finalize an assessment plan needed to move forward, even as
the campus recognized that revisions may be necessary. depending on the

vutcome of the state deliberations.

Selection of Instruments

The selection of mstruments was based on their mateh to the four stated core
goals, the general education curriculum eontent. and the institutional considerations
mentioned above. The sclection of instruments was alse guided by an understanding that
assessment s most effective when it reflects an understanding of learning  as
multidimensional. integrated. and vevealed in performance over time (AAHE. 1996). Qur
approach (o general education assessment s guided by this principle.  Further. our
approach uses multiple measures that recognize the difference in fearning styles among
students (Suskie. 2000: Anderson. 2001: Cheville 2001).  The strength of combining
student opinion surveys with testing is reportedly an appropriate way o assess general
education (Multo, 2001).

The Office of Institutional Research, as advised by SAAC, gathered baseline data
from several instruments designed to assess the core goals of general education: the ETS
Acadenic Profile, the Graduating Seniors Survey, and the Baccalaurcate Alumni Survey.
The selected instruments follow contemporary accepted practices in assessing general
education programs and are closely tied to the goals of the general education program and
the mission of CU-Colorado Springs. Faculty teaching general education courses have
been and will continue to be centrally involved in the construction. implementation and

analysis of assessment information.
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ETS Aeademic Profile

For the reasons aited carlier m this report, CU-Colorado Springs desired that a
component of general ceducation program assessment be tied to external validation of
student performance.  Exanunation using national standardized tests 18 a recognized
technique tor accomphishing this tvpe of assessiment (Holver 1998 NPEC. 2000).

The Academic Profile Tocuses on the academie skills developed through general
education courses rather than on the knowledge acquired about the subjects taught in
these courses. [t does this by testing college-level reading, college-level writing. critical
thinking. and mathematies In the context of humanitics. social sciences. and natural
sciences. The short form version of the Academic Profile has a relinbility coetficient of
0.82 {Liducational Testing Service, 1998). In addition. the Academic Profile 1s identified
as having adequate content and construet validity (Educational Testing Service, 1998).

Scores for the Academic Profile come in two forms. J3m'm-rq)‘t’rem'ed: and
criterion-referenced.” Tight normereferenced scores are reported, one for cach of the
arcas mentioned above, plus a total score. These scores are expressed as “scale scores,”
The total score 1s on a scale of 400-500: the sub scores are on a scale of 100-130. It is
important to note that scores across test areas are not comparable. In other words., a score
of 125 in critical thinking does not connote the same level of performance as a score of
125 on college-Teved reading: the scores are independent. A more thorough description of
Academic Profile norm-referenced scores is provided in a separate. but related. ETS
Academic Profile report,

Three enterion-reterenced proficiency level scores are reported for the group
tested in the areas of writing. mathematics. and readingicritical thinking.! Specific
definitions of what skills students have at each level for cach skill dimension have been

established and are described in the Appendix of this report.

" Norm-referenced scores have meatting only whent eampared with scores of other students or the same
students at different points in time. Examples of other norm-referenced tests include: SA'T. GRE. and ACT.
* Criterion-referenced scores have intrinsic meaning in and of themselves. They are based on meeting
certain criteria. such as proficiency fevels.

* Reading and eritical thinking are treated as a single dimension because of the clase relationship between
the two. Critical thinking may he considered as a higher tevel reading process.
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Gradueting Seniors and Baccaluureate Alunui Swvers

At the time of the Core Curriculum Committee deliberations. CU-Colorado
Springs possessed an extensive database on student outcomes survevs that included
responses to anumber ot issues concerning attitudinal development and ratings ot general
education quality. Rescarch has shown that data gathered from student outcome
questionnaires can help imsttutions get a sense of students™ educational experiences. such
information cun assist institutions in planning and delivering effective academic
programs (Eawell, 1983).

Student ouwtcome guestionnaires are widely used to assess behavioral and aftective
outcomes. Individuals™ deeply held beliefs. ideas. and assumptions about life and wayvs of
Iiving direetly mtluence how an individual may behave (Erwin, 1991) Sclizreport

methods. such as surveys. are accepted strategies o assess student perceptions revarding
the quahty of the educational experience (Sanders and Chan, 1996). The usetulness of
survey results also increases by examining and comparing findings over time (kindo.
19923,

[t hus been the practice since 1993 to administer an assessment survey to seniors
at the time they apply for their senior audit for graduation. This contact point has served
as an cffective means of increasing the response rate and the reliability of the data.
Twelve to cighteen months later, the same baccalaureate alumni were surveyed again
using many of the same questions from the Graduating Seniors survey, This technique
was applied to measure changes in ratings and perspectives since the respondents
recerved thetr degrees, Using the saturation approach outlined by Dillman (1978, 2000).
baccalaureate alumni response rates hover consistently at about 50%.

The CU-Colorade Springs Graduating Seniors and Bacealaureate Alumni surveys
contain a number of common questions. In addition to asking basic demographic
questions, the surveys inguire into current carcer status. request ratings concerning the
quality of education they received at CU-Colorado Springs. and ask respondents to
identify the level of personal and intellectual development in a variety of areas. Analysis
of responses [rom both the Graduating Seniors and Baccalaureate Alumni surveys reveals
that there are no major statistical differences between what students are reporting as they
are about to graduate from CU-Colorado Springs and how they respond 12-18 months

later. This finding supports a hizh degree of validity to the survev design.
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Compaoxsition Portfolio

The CU-Colorado Springs Writing Program implemented the writing competency
porttolio as a general education assessment process during the fall 2001 semester. Please
refer to the Appendix to review a flow-chart that outlines the assessment process for the
CU-Colorado Springs writing program. Transter students and native students alike must
submit a writing porttolic within 30 credit hours of their completion of their writing
requirements as defined by their undergradunte degree plans. Students select two essays.
which may be analytical, argumentative or documented research papers they have written
for general education courses or courses required within their undervraduate majors., that
demonstrate their ability 1o independently manage writing problems beyond  those
assigned and assessed withim ther twol required, general education writing courses.  The
essays are assessed tor these competencies: focus. organization, development of ideas.
integration ot sources, language control and conventions. The portfolio assesses writing
competencies in the broader categories of rhetorical knowledge. eritical thinking, writing
processes. and knowledge of conventions.  The portfolio enables the Writing Program to
assess whole-text competencies beyond  the sentence-level competencies  currently
assessed within EVS” deadeniic Profile.

Portfolio outcomes include: Needs Work (NW): Competent: Highly Competent.
Students who submit porttolios that receive a Needs Work outcome. are offered
additional instructional support. — An NW portfolio may warrant additional Jaboratory
mstruction on language conventions and sentence-level issues. In this case. the student
encolls in either English 133 (editing and sentence structure) or 143 (independent study).
both laboratory courses otfered by the Writing Center. Students with NW portfolios that
demeonstrate both global (focus. organization. development) and local (language control.
sentence structure) deficiencies complete an additional writing course at the 300 level
students who recerve a Competent. or a Highly Competent rating pass the portfolio
assessment and thus complete their undergraduate writing requirements as detined by
their degree plans,  All porttolio outcomes are reported to the Student Success Center

where students” academic progress throush their degree plans is regularly monitored.



Population and Procedure

Academic Progile
The feudemic Profife was first implemented at CU-Colorado Springs in Spring
2000, Tt was tirst pilot tested in April 2000 with a group of 40 students. In Spring 2001, a
total of 189 students completed the Academic Profile. They serve as our baseline group
from which the data presented in this report was drawn. A separate report on the ETS
Acadenric Profile tughlights results of approximately 300 CU-Colorado Springs students
tested between 2000 and 2001, and provides an overall appraisal of the utlity of this

mstrament within general education assessment at CU-Colorado Springs,

Graduating Seniors Survey
As previously mentioned. the Graduating Seniors survey is administered by the
Student Success Center at CU-Colorado Springs at the time students complete their
sentor graduation audit with the Center’s staft. 1t is one ot several items given to students
to fll out as they complete their senior audit. Data from the graduating senjor surveys of
F9US (N=340). 1999 (N=332), and 2000 {N=376) were used to gather baseline data.

Response rates for these surveys are 33%. 73%. and 49%. respectively.

Baccalanreate Alumni Survey
Each year the Baccalaurcate Alumni survey is administered and mailed out 1o all
students who graduated from CU-Colorado Springs 12-18 months carlier. Up to three
separate mailings are done (cach within a month of cach other), in order to achieve a
response rate of at least 30%. Data from the baccalaurcate alumni surveys ot 1994
(N==339). 1999 (N=386). and 2000 (N=333) were used to gather bascline data. Response

rates for these surveys are 57%. 34%, and 46%. respectively

Assessment Objectives

The tollowing table lists the core goals for general education and the assessment
objectives that are tied to each goal, The objectives reflect the commitment to continuous
improvement in the general education program by setting increases in levels of student

learning over the next five vears,

¥l
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Please refer o the Appendix of this report to review specific measures and
bascline data for cach assessment objective.

Matrix of General Lducation Goals and their Objectives

* thoughr,

—_
. Goal 1 Students will be able to read. write. listen and speak in a manner r that demonstrates critical, analyvtical. and creative !

An annuad increase in the percent of students performing at a reading critical thinking ievel where
thu can evatuate and analvze arsuments, can handle mt:.rpmauon inductive veneralizations or causal
explanations. Annual increases of 0.9% ¢ will be seen in the next 3 vears in the percent of students

Reading . pertorming ata reading critical thinking proficiency level of at least 3. as measured by the ETS
Acadentic Profile. |

Ib. Baccalaureate alumni wiil indicate o minimum mean response of 4.0 when evaluating the quality
of their tdumtmn in the arca ol reading skills.

o ——

Tc. The perventiage of native atudun\ who earm a ¢ um,m teng ot fHichiv O umpvh nton their wrinng
competency portfolio assessment will meet or exceed 9074 of those who submit portfolios within 30
" hours ot having wmplm.d their n.qunuj veneral LdllL.H]UI’l WIHINg courses.

©hd The percentiage of native sludmtx wlho earn a ( rma‘,«mcm or Hghly Comperent on their writing
: wmthLm\ porttolio assessment witl exceed the percentage of ransfer students who earn the sane
within 30 hours of having completed their required genera! education w riting courses.

- Ananoual merease in the percent of students performing at a writing level where they can solve !
Writing : dl ficult writing problems. can make distinctions among closely related root words and granmmatical
- structures. as measured by the LTS Acadenne Profife. Annual increases of 0.9%% will be seen in the
CneNt 3 years in 1hc pereent of students perfornting ata writing proficiency level of at least 3
- measured by Lhc TS Aoadomic f’m,‘:h

(J[Jdllflfill‘_‘, seniors will l[]dlLdlt. i NN mean n.spunu af $.43 when evaluating the degree of
| pcrsmmi d‘.uln)p]mnt in their skills in written expression. '

- Increase L.\P()\,l[[k o \\[IIlI'I d%‘s]"[]l‘i]L[H‘x in courses.

| 1h. Baceal: wreate alumni will indicate a MINENIUNT Mean response of 15w hen evaluating the quality
of their LdllCEl[lOH in the arca of writing skitls,

! h. Graduating seniors will indicate a minimum mean response of .22 when eviluating the degree of
« personal development in thur skills i oral E\pru,smn

Oral I 1. Increase exposure o oral pr;s;.nt stions in courses, as measured by the CU-Colorada Springs

Communication | B¢ cabareate Afumnd sury ey

- —
'k Baccalaureate alumni witl indicate a minimum mean IL‘NPUTISL o 3.87 when evaluating the quality
v ol education in the arca of oral canununication.

11 Bacealuureate alumni w ill indicate a minimum mean response of 3.51 when ey vatuating the quality
of their education in the area of eraphic communication.

Goal 2: Students will d(.l'llk.\t.‘ a depth of understanding in their majors and a hre'ldth of experience in other fields.

o 2a In national comparisons, Cu- Colorado Springs sophomore scores will increase annually and will reach the score of
- research 'doctorate universities by 2003

© 2b. Native students will score above the mean total score m‘rr”m*ill‘r students.

2¢. Students will annually increase their nican score by 0.5 10 the areas of humanities, social sciences. natural SCIEnCes., and

. using mathematical data, as measured by the ETS . Iccm’urm Profile.

 2d. An annual increase in the pereent of students performing at a math tevel where they can dt.monﬁtratc compreliension of
i exponents. variables. geometry, and measurement. Annoal increases of 11925 will be seen over § vears in the percent of

t students performing at a math proficiency level of at least 3. as measured by the ETS Aeademic Profile.,

rh
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2e. Graduating seniors will indicate an increase in the previous 3-vear average when evaluating whether their program ?

provided them a detailed understanding ot their carcer. whether the technicat skills they learned were complete and up o

date, whether they lewrned ivariety of new intellectual concepts, whether they learned the theoretical foundations of the

academie disciplines they studied. whether CU-Colorade Springs prepared them well fur their tield of specialization. and
Cw huer their studies at CLi-Colorado Springs enhanced their ability to get a job.

21 Bacealaureate alumni will mdicate an ncrense in the previaus 3-year average when evaluating whether the specific i
Knowledye. skills. and expertise they acquired has been useful in their present occupations. whether they learned a var ety
- of new intellectual coneepts, and whether they learned theoretical toundations of the academic disciplines they studied. |

© Goat 3: Students will understand and apply the teols and methodologies used 1o obtain knowledge

3a. Graduating sentors will indicate an increase in the previous 3-vear average when evaluating the degree of personal
development in their problem-solving ability, skills in gathering information, their technical knowledge. and their
schularly knowledee.

3b. Increase exposure (o L]U‘mlimi\' : qki]i% and comypater skills in courses. ;

* Baccalaureate alumni will mdn m. an increase in the previous 3-year averave when e\.llu ing whether they learneda !
.lrn.t} ot new intelleciual concepts, and whether they learned the theoretical foundations of the academic disciphnes they
- studied.

- - [—
3d. Baccalaureate alumni will indicate an increase in the p:umu» J-vear average when evaluating the quality of their

+ education in the area ot quantitative skills. scientific reasoning. qualitative skiils, probiem solving skifls, working with |
- others. computer skitls, information gathering skills, understanding and svothesizing of historicat events, and when
evaluating the guality of their education in the area of self- d:sup!lm.

Geal 4: Students will be prepared to participate as u.:;pmmhlc members of a plumlastlc society- locally, nationally, and
Llﬂh't]l\

4 Increase the previous 3-yeur average proportion of graduating seniors that report a High vain or Very high gain when
evaluating the degree of personal development in their ability te manase their emotions. o make close friends. to
" appreciate persons ot other ruces and ethnic backgrounds, in their knowledge of social domestic issues, in their knowled Jee
| of international relations, and in thetr ability to make ethical decisions.

I_—lh Increase exposure to group projects and activities in courses. as measured by the CL-Coforado Spwrings Baccalaurcare
Alwanni survey
JC Increase the previous 3-vear average proportion of haccalaureate alumni that report Good ar Excellont when evuluating
. IhL guality of their education in the area of multi-cultural aw areness.

The Future of General ducation Assessnient

Over the next year. assessment of student learning in the eeneral education at CU-
Colorado Springs will be shaped by the Tollowing efforts:

L. Confirmation of campus support for the plan. and revisions as necessary based
on responses.  Formal adoption by the faculty of the campus andior the
colleges

2. Establishment of baseline data concerning core goal #1 to profile general
cducation writing competencies (real-world. whole-text criteria) of both native
and transfer students completing undergraduate programs at CU-Colorado

Springs through the implementation of the Writing Competency Portfolio.



5. Expansion of baseline data coneerning core goal #] of ecneral education
WrIlhg competereics tlanguage control. sentence-level criteria) of both native
and transter students completing undereraduate programs at CU-Colorado
Springs through the implementation of the Writing Competency Portfolio.

4. Lxpansion of baseline data coneerning core goal #1 dicating the number and
Lvpes of writing assigniments presently required within the general education
program at CU-Colorado Springs through the General Fducation Writing

Survey,

h

Expansion of baseline data coneerning core goal #4. cultural and alohal

awareness throuch added questions to the bacealaureate alumni questionnaire.

0. Expansion of baseline data concerning the four core wouls through
participation in the National Survey of Student Engagement,

7. Monitoring of student progress toward meeting cach assessment objective as
students complete the new general education requirements.

8. [Dstablishing effective procedures for undertaking program improvement
based upon assessnrent information,

9. Revision based on anticipated outcomes from the state’s deliberations on the

statewide general education core.

Bascline information collected to date reveals a potential area for improvement in
the current level of student awareness of civie. multicultural and clobal issues. In order to
gain additional information to euide curricular change. a work group of faculty with
scholarly backgrounds in multicultural and multinational understanding was called
together to render adviee on further data collection. During the summer of 2001, this
work group revised a set of proposed questions 1o be added to the graduating senior and
baccalaureate alumni survey,

As aresult of the work group’s input. ¢raduating senior and baccalaureate alumni
surveys were revised in fall 2001 to include questions further examining the degree to
which their education at CU-Colorado Springs:

e Suppeorted social interaction with others:

* Provided service learning opportunities in the region:

'
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* flelped understand the nterrelatedness of regional. national and global
rclations:
e Contributed to personal growth in recognizing rights. responsibilities and
privileges as a citizen: and
» Reflected diversity in taculty providing class materials that recounized
different cultures. religions. and races among people.
During the 2001-2002 academic year. CU-Colorado Springs will be participating
in the National Survey of Student Engagement (NSSE) conducted by Indiana University,
NSSE results will be incorporated into existing general education baseline data under

cach core voal.

Conclusion

The past five years have witnessed significant campus-wide efforts to address al!
aspeets of the visitor's recommendations. Specifically. the report describes assessment
activities and efforts undertaken by the Student Achievement Assessment Committee
(SAAC), academic and student atffairs units. faculty in general, and exceutive
management.  Execeutive leadership has provided resources. moral support and guidance
I improving assessment on the campus. SAAC has worked closely with academic units
to develop and implement effective assessment programs that focus on accountability and
increasing student learning through continuous program improvement. Faculty in nearly
all programs are collecting sound assessment information and are using f{indings to make
curricular and programmatic changes tied to specilic goals lor student achievement. The
assessment efforts in student affairs offices are being strenpthened and more fully
integrated into program assessment. A plan 1o assess student learning through general
education is actively under development. and baseline data are being collected to allow
luture assessment of the effectivencss of general education across the campus.  The
Fesource commitment to assessment efforts has been significantly increased, and the level
of understandimg of assessment has increased considerably. In sum. the campus has
made very significant progress on cach of the concerns raised by the reviewers five vears
ago. and has clearly crossed the threshold of allowing assessment to facilitate program

improvement.



However, some signiticant challenges remain. For example. consistency of

program assessment has improved considerably, but there are still programs that have vet

to produce tully functioning assessment. Understanding and support of assessment has

improved. but are not yet a part ot a pervasive campus culture. A functional program lor

assessing general education has been developed. but has not vet been adopted by the

colleges. or approved by faculty assembly. Finally. resources are now adequate at the

campus [evel. but have not yet been increased to the point that all of the identified needs

at the unit level have been met. Accordingly, the tollowing actions have been proposed

to continue the development of assessment on the campus:

Focus on units that are at the beginning stages and are in the process of
developing adequate assessment programs to bring all programs up to a fully
functional level within the next year

Shift the emphasis from the mechanics of assessment to the outeomes of program
improvement. beginning with a renaming ot SAAC (1o become the Program
Improvement Advisory Committee)

Seck more opportunities w get assessment-related information out to faculty and
statt

Enlist the Teaching and Learning Center to support taculty understanding and use
of sound assessment practices

Showease programs with particularly strong assessment practices in future
assessment workshops

Continue to pursue adoption of a campus level plan to assess general education
Seek to increase the availability of resources to reward programs that excel at

assessment. and to assist programs that are struggling. or have special needs

e
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Section Four

The Graduate School

hverview

Significant changes have taken place with regard o the organization and
administration of the graduate programs on campus, and especially with regard to the
Oraduate School. These changes have occurred i part due to recommendations {rom the
fast NCA visit, and m arge part due to decentralization ol Graduate School within the

CU svstem that occurred in 1998, These major changes include the

e cstablishment of a Graduate School autonomous to this campus (due to the
climination of system wide authoriny),

* the concomitant mcreased authority of the campus’s Graduate Executive
Committee and Graduate Dean.

e the development of campus-specitic policies and procedures tor administration of
the graduate programs,

o the inclusion of the graduate programs in all three professional schools within the

administrative organization ot the Graduate School.

As a result of the changes, the Graduate School now provides effective oversight
and coordination for all 19 graduate programs on campus. This oversight includes the
development of policies, standards, and processes related to all existing graduate
programs, as well as providing a campus approval process for the establishment of new

programs.

Organizational Structure of the Graduate School

The Graduate School is a unit reporting to the Vice Chancellor for Academic
Affairs. and is administered by the Dean of the Graduate School. The Graduate School
has oversight responsibility for all 19 graduate programs on the campus. The
responsibilitics of the Dean mclude chairing the Graduate Exccutive Committee

(described below). approving all appointments to the Graduate Faculty. review and
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approval ot all graduate-student advisory committees, review and approval of all student
requests for admission to devree candidacy. coordination ot graduate-student recruiting
cftorts. review and approval of all provisional adnussions 1o the eraduate school,
approval of all new graduate courses. entoreing the policies and requirements ot the
Graduate School. and leading the development of new policies and procedures,

The primary advisory and administrative body tor the Graduate School is the
Graduate Executive Committee. The Committee is chaired by the Graduate Dean. and the
membership consists of the 19 praduate program directors across the campus. These
program directors wre members ot the graduate faculty, and have been appointed by their
department charrs und or college deans.

The Graduate Executive Committee 15 responsible for recommending to the Dean
and the campus administration all adminsstrative and academic policies and procedures
related to the Graduate School. In particular. such recommendations address minimum
admission and  graduation requirements, approvals ot all new  degree programs.
development of the normal and special admission processes, the selection of Graduate
School  Fellows, coordination on interdisciplinary programs. and  graduate-student

recruiting inttiatives.

PPolicies of the Graduate School

When the system-wide graduate school was dissolved in 1998, the campus was
charged with creating a governance structure for the graduate school. The basic structure
was already in place. but the resalting policy strengthened and claritied the relationships
between the programs and the graduate schoel. The roles of the Graduate Dean and the
Graduate Executive Committee. as well as those of the {aculties and directors of the
various programs. are clearly articulated m the poliey. A copy of the policies appears in

the appendix.

Impact of Changes
As described above. the major changes with regard to the administration of

eraduate programs on the campus include:

* The establishment of a Graduate School autonomous to this campus,
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o The concomitant increased authority and effectiveness of the campus™s Graduate
Fixecutive Commuttee and Graduate Dean

o T[he development of campus-specitic policies and procedures tor administration
of the graduate programs

e And the incluston of the graduate programs in all three protessional schools

within the administrative organization of the Graduate School.

As a result of these significant changes. the Graduate School is now able to
provide etfective oversight for, enable the enhancement of the guality ofl and assist in the
arowth of all the praduate programs on the campus. Specitically, the current structure
provides an etfective mechanism o assure comparability of requirements, compliance
with university regulations. and high exit expectations across the praduate programs of

the campus.
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Conclusion

This report responds o the 1997 reviewers™ concerns in three areas: sources and
uses of funds. assessment of student learning. and graduate education.  Overall. the
campus has met the reviewers™ expectations in all three areas. although some challenges
reInair.

With regard to the sources and uscs of funds. the 1997 team expected “to find a
significant improvement i the University’s tinancial resource base.”™ The campus has
clearly achieved dtus goal.  The institution has successtully increased its enrollment,
mereased its state funding per student FTE at a faster than average rate, enhanced tuition
above the rate of inflation. and inereased 1ts percentage ol higher wition out-of-state
students.  [n addition, the campus has overhauled its budgeting processes to make more
efficient use of available funds and expanded its use of auxiliary and restricted tunds.
Finally. the campus has been successtul in its purswit of additional state capital
comstruction and controlled maintenance funds.

As a result, substantial progress has been made in some of the areas noted as
resource-related weaknesses i 1997, In particular. the campus has improved the quantity
and quality of its facilities, incrcased faculty and staft pay. cnhanced its use of
technology, bolstered the library. and increased its numbers of faculty and staff. The
major remaining challenge has to do with keeping up with continued enroltment growth.
The campus is, and has been, actively engaged in efforts to ensure that this occurs. On
the staft side. for example. there have been efticiency gains that have partially alleviated
the problems identitied in 1997, In terms of instruction, we have reduced the percentage
of student credit hours taught by purt-time faculty. and it appears that our level of usage
15 congruent with institutions that are similar to us.  Furthermore, the campus is
committed to msuring that the quality of instruction provided by part-time faculty, and
their working conditions. are at appropriate levels. The campus has developed plans to
address specific areas. both in terms of support and instruction, that are identified as
being understaffed. In terms of funding. the campus will pursue the proposed third year
of tuition enhancement through the legislative process. In addition. recent changes in
extended studies and sponsored programs should continue to provide additional

resources.

61



In the second area of concern. assessment. the 1997 team expected that they
would tind —a functioning  assessment programt that has  produced  demonstrable
mmprovements 1 structional programs.”  The campus arpuably has reached this goal.
and clearls has made significant progress toward 1t Specifically. the campus has
developed a campus-wide structure for suppornting and overseeing program assessment,
tfully implemented functioning assessment leading to program improvement in a majority
of programs. made significant progress toward this goal in- the remaining programs,
increased the consisteney and rigor with which programs implement assessment. and
developed a solid plan for generat education assessment. Future plans are designed to
consoltdate the place of assessment in the campus culture, insure that assessment
activities lead to progrant improvement across all programs. and insure that assessment of
eeneral education be successtully implemented.

Iinatly, the campus has tully met the 1997 team’'s expectation that there would be
“an etfective mechamsm tor monitoring the operation of vraduate programs to assure
comparability of requirements. comphiance with University-wide regulations. and high
exit expectations m masters and doctoral programs.”

Overall, the campus has successtully met the expectations of the 1997 review
team.  Where identified weaknesses remain. the campus has effective plans in place 1o
continue its forward momentum. In all of the key areas of this focused visit, the campus
1s substantially better oft than it was in 1997, These improvements are part of the solid

base upon which the campus will continue to build into the future.

62



References
Anderson. ) (2001, Tailoring assessment to student learming stvles. AA/7E Budletin
RIS
Angelo. T.A (1999). Doing assessment as if [earning matters most. A4 HE Bullerin S1(9).
American Association for Higher Education (1996). Nine principles of good practice for
assessing siwdent learning [Online]. Available:

hip: wasaghe org assessiment prinel i,

Ball State University {1992). Assesvmens HWarkbook Nuncie, IN: Oftices ot Academic
Assessment and Insututional Research.

Barr, R.B. & Tagg. I (1993}, Trom teaching to Jearning: A new paradigm for
underaraduwate educaton. Change 27(6).

Chaftee, E.E. & Sherrc LA C(1992). Quality. Trunsforming postsecondury education
(ASHE-ERIC Higher Education Report No. 3). Washington, D.C.: George
Washington University, School of Lducation and Human Development.

Chevitle, 1. (2001). Minding the body: What student athietes know about learning.
Portsmouth, Now Hampshire: Boynton/Cook Heineman.

Crosby, P.B3. (1979). Qualitv is free: The art of making qualite ceriain, New York: New
American Library.

Deming. W.IL. (1986). (ht of the Crisis. Cambridge. Massachusetts: MIT Center for
Advanced Lugineering Design.

Dillman, DAL (1978). Mail and telephone sirvers. New York: John Wiley & Sons.

Dithman. DAL (2000). Mail cond internet survevs: The tailored desien method. New York:
John Wiley & Sons.

Educational Testing Scrvice (1998). The tcademic Profile user’s guide. Princeton, New
Jersey: The College Board and Liducational Testing Service.

Endo. ). (1992), Student Impact. In MA. Whiteley (Edoy. Primer for Institurional
Researceh. Tallahassee. Floridar Assoctation for Institutionad Research.

Erwin. T.D. (1991). Adssessing student learning and development: A guide (o the
principles, goals, and methods of determining college ontcomes. San Francisco:
Josseyv-Bass.

Ewell, P. (1983). Information on student outcomes: How to get it and iow to use it

Boulder. CO: National Center lor Higher Education Management Svstems. Inc.



Gardiner, 1T, (1994, Redesigning hicher education:  Producing dramatic gaing in
steedent {earning (ASHE-ERIC Higher Education Report No. 7). Washington.
D.C George Washington  University, School  of Lducaton and  Human
Development.

Hovler, RO{1998). The road nottaken. Change 3003)

Lopez, C.L (19961, Opportunitics for improvement: Advice from consuliant-evaluators
on pragrams o assesy sivdent fearning. Chicago. L North Central Association
of Colleges and Schools.

NMarchese, T.¢1993), TOM: A time tor ideas. Change 23(3).

Mutto, 1 {2001 ) Insttutional effectiveness, student learning, and outcomes assessiment.
In Iastititional research:  Decision support in higher cducation. Tallahassee.
Flonda: Associauon for Institutional Research.

National Postsecondary Education Cooperative (2000). The NPEC sourcehook on
assessment. volume 1 Definitions and assessment methads for critical thinking.
problent solving, and writing. Washington. D.C: National Center for Fducation
Statistics.

North Central Association of Colleges and Schools. (2001}, Assessment of student
academic achievement: Levels of implementation.

Sanders, L. & Chan, S, (1996),  Student satisfaction surveys: Measurement and
utilization issucs. AIR Professional File. no. 39.

Sherr, LA & Teeter, DL (1991 Totad qualiny management in higher education. New
Directions for Institutional Research No. 71, San Francisco: Jossev-Bass.

Suskie, 1. (20013, Fair assessment practices: Giving students cquitable opportunities to

demonstrate learning. AAFE Brllerin 52(9).

4



L.

Q.

APPENDIX

Contents by Tah

Campus TLI Plan

Cl! Vision 2010

. FYO1 Financial Statement

FY96 Financial Statement

CUCB FY96 Actual SFTE and GE'SIFTE

LCCS FY96 Actual SETE and GF/SFTE

J. UCD TY96 Actual SFTE and GI/SFTE

4. UCB FYOT Actual SFTE and GF/SFTE

UCCS FYOI Actual SFTE and GIF/SFTE
UCD Y01 Actual SFTE and GF/SFTE
UCCS IFY96 Actual Tuition

UCCS Y96 Actual Enrollment

1. UVCCS FYOU Actual Tuttion

FYO02 Budgetary Guidelines
FYO03 Budgetary Guidelines

Comparnison of CU-Colorado Springs Part-time Faculty FTE Percent to ClJ-
Svystem Peers

Table 1. Description of Duties and Summary of Assistance Provided to
Departments by the Assessment Specialist

Description of Central Assessment Projects (Annual student assessment survevs.
central assessment database. assessment web resources. and assessment testing)

Table 2. Undergraduate Program Goals. Measures, and Types ot Measures Used

. Table 3. Graduate Program Goals. Measures Used. and Types of Measures Used



L. Table 4. Summary of Program Improvements Undertaken
V. Proticiencey Tevel Detintions
W Flow Chart ol Assessment of CU-Colorado Springs” Writing Program

X. Objectives, Measures and Baseline Data for Assessment ot General Education
Core Goals

Y. Student Assessment Report. 2000-2001

/. Graduate School Policies and Procedures
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Campus Total Learning Environment (TLE) Plan

Goals Objectives - Possible Strategies i
e [ncrease the number of ¢ Support student success initdatives: ~
. students to 10000 by « Increase recruitment etforts.
(1) Grow responsibly in 2003 in order 19 realize s Increase student retention rate by using
! : ceanomies of scale and student success and other centers. |
order to meet the needs of the enhancement of e [ shi tieg
sapand scholarship opportunities,
students, the community, -“‘“‘:#“‘_t programs and ¢ Expand freshman seminar to other :
- activities, levels, ;
. and the state. s Continue to develap as a residential :
: Cnpus:

= Build the canmpus to skpport the
projected growth (student center i
expansion. human pertormance i
complex. cte.).

« lmprove campus lite for residential i
students, including linkage with
activities at the Air Force Academy and
Colorado Colleve. |

o« Addadirector of student activities. '

o Strengthen existing undergraduate majors to
attract the upper 25%5 of high school

sentors.

s Add degree programs {including selected

; master’s and PhID programs) to meet the
; i needs of the community.
! ¢ Add interdisciplinary programs to attract
’ i hizh quality students.

= Develop a comprehensive multi-year fiscal
. : o plan o support growth goals. o
; o Increase the p?Btmrtion e Target specific geographic regions to attract
: : of vut of stute students to out-of-state students.

: 237 of the student body | & Provide necessary tunding for out-of-state

' by 2005, recTiitment, f
f benerease the imtemational e Establish an Office of International
i student hodv 1o 10% by LEducation to work with Student Success o
5 : 2005, implement the recommendations of the

! Task Force on International Education.

l s Provide funding to recruit international

: students.

: -

Provide incentives to professional schools
w recruit international students.




Goals

Objectives Possible Strategics
= Incredse the percentage s Increase recrwitment effores for
ot underrepresented underrepresented students,
stdents on campus. o Expand scholarships for
underrepresented wroups,
s Expand K-12 partnership efforts to
recruit underrepresented students. !
*  [nerease retention etforts for :
wnderrepresented stdents.
e« Expand peer tutoring programs.
¢« Encourage and fuster support groups
for underrepresented and international
students,
s Inerease faculty, staft, s Allocate resources strategically o SuppD? ..... .'
tacilitics, and operating needed changes.
budgets stratevically to | o Complete the academie master plan. .
accommodate changing  * e Complete the facilities master plan. ?
demands. " Increase the operating budeets of units
bearing the brunt of growth.
: e Increase faculty positions where
' : . apprapriate. i
! Pe o Increase stall positions where appropriate. |
! Pe Assess reliange on non-tenure-track faculty
! : Lo ensure appropriate use.
: s Lxpand distance e Iargu key proveams with potential for high
; . education, returns.
' Document what does and doesn™t work.
i Use new technolosy mnovatively,
! o : Focus on quality, :
I'_ s e Developnew i Drevelop an assessment of community teeds
i : professional and tor new protessional. graduate and life-long |
(2) Provide : sraduate programs 1o ; learning programs. :
. comprehensive, 1?1ch Ihe_ncgds ot'th.e . . Revie\.\ ex[sling programs for possible .
-: community and region. | reduction or elimimation, :
- personalized, cducational _ !
: *  Develop an academic e Use the academic master plan as the driving |
cxpcricncc that prepares master plan following . force for the development of new programs. !
_ : CUHE guidelines by * Improve assessment ol student academic
i students to excel : 2000. performance and strengthen assessment :
i v fessionally | linkages to curmicular planning and change. :
: personatiy, proiessionaliy i e Develop university-wide interdisciplinary
' and as citizens, ! : programs. :
i i L
: fe o ldentify and increase . '

support for existing
undertunded programs.

Use the academic master planning process
and academic program review to identify
extsting underfunded programs and 10
identity those programs that may need to be
climinated.
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- Goals

~ Objectives

Possible Strategics

Pravide an environment and leaming

¢ ldenuify and support core e Lise the academic master planning process
provrams ot excellence and academic program review to identits
that provide leadership core programs of excellence.
in the discipline by »  Continue to adapt the learning environment
promoting research and as technology changes.
best practice. - »  Seck input and review of existing programs

; from current students.

e Develop a core ~ T« Continue the process of developing a core .
curriculum. in | curriculun.
conjunction with the | = Ensureinclusion of multicultural and other |
master plan. &y 2001 that perspectises important to a pluralistic i
prepares graduates 1o society In the core curriculum, :
think, read, write, and
speak criticaliy,
analvtically, and
creatively . and to ;
appreciate their

; respansibilities us

; citizens,

e Develop aprogram of — { e Clarity the role of continuing education

: lite-long learning, i = Explore the appropriate and sustainable role

; : ol colleses and schools in providing life-

_ long tearning opportunities. :

!_- Provide an environment | e Provide increased support tor academic and

: that promaotes student : aut-of-cliass services that contribute to _

! fearning and is i student success, including, but not himited |

: conducive to the success to. the Student Success Initiative, Project '

: of each student. i Excel centers, the Freshman Seminar,

i i internships and service learning, continuing

I ‘ education. campus events, and alumni

I involvement,

; . *  Moniter the appropriate use of part-time i

; faculty and stalt, !

: * Increase library access and materials. |

¢ Provide a small seminar experience beyond i
the Freshman Seminar for all students, '
. o Create opportunities within cach department |
! for individual student advising and |
! mentoring. |
. »  Expand analysis of student retention and i
| success, mcluding the effectiveness of |
; current strategies. ;
|

opportunities that value diversity.
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Goals

. (3) Enhance research,

scholarship, and creative
works on the campus and

in the community.

Objectives

" Possible Strategies

Strenetlien the research,
scholarhy . and creatine

works culture on

cutpus.

Top adimiistrators demonstrate stronyg
support for research, scholarship. and
creative works fe.g. visit funding agencies,
make LVCCS reseurch visible locally and
nationally, foster partnerships across units
and with the communiiy).

Increase the operating expenses, equipmient,
and travel budgets in support of taculty
engaged in research, scholarship and
creative works.

ibrary materials and support.
Adntinistrators create incentives for faculty
and statlto enaage in basic and applied
research, schoturship. and creative works
{e.g., broaden awards program, have RAs,
support proposal writing with release dime,
sumimer stipends, mentoring, appropriate
ICR distribution),

Deans and depurtment chairs strengthen
expectations for rescarch. schotarship. and
creative works by faculty commensurate
with resouirces (eog., i hiring. merit review
and P&

Administration and faculty enhance
opportunities for undereraduate and
sraduate student participation in rescarch,

Eanhance

Encourage scholarly activities that incorpurate
multicultural perspectives.




Goals

Objectives

Posiuen the campus tw

- Possible Strategies

() Use and enhance
technology to improve
teaching, learning,
research and

management.

Increase support and development

«  Campus strengthen the Otfice of Sponsored
compete suceessiully for Programs to ke a prouactive role in :
tunding from sponsored increasing proposals and advocate on
program agencies and campus for the imponance of rescurch,
orourizations: achieve ¢ VUAA create a Faculty Research Board to
STO0CG0000 in make recommendations to VCAA regarding
sponsored program polictes that support faculty efforts to
activiry by 2003, engage in sponsored research, and to make

periodic reviews of the effectiveness of the |
Office of Sponsored Programs activities and |
programs. with broad input from the I
campus and outside agencies, i

»  Campus expand grants and contracts :
oversight services.

»  Administrators and taculty initiate contact
with funding agencies {¢.g.. send faculty to
atk with funding agencies. identify

; OPpOrtUNILes (o promaote Campus as a
| technical resource. and to participate in
5 nattonal consortial.
Pe o Adnministrators and faculty create
parmerships with public and private sectors
: fe.nshowease possible linkages with
faculty research, scholarship, and creative
! works, encourage caltaborative proposals).
{ »  Emphasize the creation of laboratory space
| in new academic buildings,
. e i
»  Provide physical ‘ «  Ensure adequacy of physical infrastructure.
infrastructure to support | ¢ Develop and implement a needs based
academic and | systent of technology asset and resource
administrative i manegement to include regular upgrades
nformation technology and maintenance of hardware and sottware.
needs. ¢ Develop and implement an information
technolopy architecture to meet the
technology needs of the campus, including |
appropriate suidelines and standards.
i »  lmplement a plan (o increase funding of I
: _information technology needs.
¢  Enhance information e '—Dcx'clop and implement an ettective
technology management | structure of information technology
and human resources ta , leadership.
better support the e Implement an information technology
CUAMPUS NS5O, l strategic planning process to ensure campus
project coordination and prioritization,
i = Continually assess the effectiveness of
i campus information technalogy strategies.
|-
!

opportunities for faculty and staft,
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i strengthen community

(oals Objectives

Possible Strategies

s FEftectively integrate
rehnelogy into the
curriculum to mprove
teaching and learning. on
and oft campus.

Unsure that eraduates are co:npcte_hﬂti_ﬁmém“
use of technology.

Assess students” technology skills carly and
encourage remediation when necessary.
Enable and educate students to tully use the
campus technelogy resources,

Continue to expand resources and

incentives for faculty to use technology.
Develop universitv-wide programs in
educational technology.

s Support technology for distance learning.
¢ Ensure support fur technology needs that do
not fall under the rubric of information
technology,
- e Build strong ties with the business
o ldentify areas of mutual COMMuUNity.
(5) Ewﬂnd and : nterest and concern to .

the university and the
community and buitd

Expand student internships,
Expand service learning opportunities.
Increase institutional agility in response to

;
|
| partnerships. .pnrltn.crships in these changing community needs. ‘
; areds. +  Expand K-12 partnerships. ‘
» fdentity and recommend new academic !
PrOCrams in response to community needs.
*  bxpand partnerships that emphasize |
diversity and multicultural awareness.
e Enhance and support ‘o [valuate, coordinate and enhance the role of *
current partnerships. centers that are community focused.
e improve external s Create new outreach efforts that build on
: commuaications. strenuths within the University,
! »  Create a marketing and communications
plan for the university,
: »  Communicate with and involve alumni in
university life.
E »  Strengthen and diversify collegefschool
advisory boards.
e Make campus more (miendly and accessible
. ] Lo visitors,
: o Increase financial * Improve the eltectiveness ot CU-
! | suppart as a result of Foundation activities to increase support ol
! ; tostering partnerships. university abjectives.
*  Bocument the congrucnce of CU- _
: Foundation objectives with TLE goals. !
' (6) Model the valucs of o Educate all students o »  Ensure inclusion of multicultural and other |
' succeed in a pluralistic perspectives important to a pluratistic :
i diversity in the campus society, society in the core curriculum. :
Lo . f +  Encourage and support ¢fforts to integrate |
climate and educational : multicultural perspectives in courses across |
; programs. . . departments and coileges.

Strengthen the Ethnic Minority Studics
Program.




" Goals

Objectives

Ensure that students,
tuculty and statf
experienes a safe and
mclusive environment,

Provide diversity awareness workshops {or
stuedents, taculty and statt,

Support and encourage campus activities
and events that reflect a pluralistic sociery.
Support and encourage campus social and
academic clubs that retlect a pluralistic
society .

Improve recruitment and |
retention of I
underrepresented !
students, faculty and ;
staft.

Work with VCSS, VCAA, and the Assistant
Vice Chancellor for Academic and
Multicultural Attairs to develop and
monitor recruitment, retention, and
curricular diversity etforts continuously,
alianing efforts with the campus diversity
plan.

Inerease the percentage of underrepresented
undergraduate and vyraduate students.
Faculey, and statft (including student

employ ees).

Increase retention ¢flonts for
underrepresented students, faculty and statt,
Increase the percentage of underrepresented
students i all majors.

lmprove sraduation rates of
underrenresented students.

Ensure that student oreanizations retlect
differing constiluencies.

Expand scholarships for underrepresented
2Iaups.

Fxpand K-12 partnership etforts to recruit
underrepresented students.

Expand on-campus internship and
mentorship opportunities for
underrepresented groups,

Expand peer tutoring programs.

Ercaurase and loster support groups for
underrepresented and international students.

lixy;;md involvement of
faculty, staft. students
and administrators in
campus and community
eroups that emphasize
development of diversity
and multiculturalism.

Expand administeator, taculty, staff and
student invalvement in campus
organizations that fucus on
underrepresented groups.

Expand administrator, faculty, statt and
student invelvement in community
organizations that focus on
underrepresented groups.

Use campus and community organizations
as a source of recruitment. mentorship and
tutoring opporunitics.




Goals

(7) Enhance the
University’s human,
physical, and fiscal

infrastructure.

support campus arowth,
and to retlect

e.2. Human Resources,

Objectives Possible Strategies N
i
» increase suppart and ¢ Userewards and incentives in suppon of -
development development actvitics.
vpportunitics tor tacwity e Increase investment in development
and staft activities,
o Provide diversity workshops for taculty, :
staft. and student employees.
*  Encourage mentoring among facuby and !
staft {including student employees).
. Bcvclop the capacity of e Update and expand the campus facilities i
the campus™ physical , master plan. |
Facilitics to support o Communicate master plan activities to staft’
current and future : and taculty: solicit and incorporate guidance
programmatic needs. from the campus community. ;
“e  Determine tacility needs to accommodate
: academic requirements. !
i ®  Support academic programs related to
| campus lacilities. :
s Re-structure the campus fe Work with CUsystem to implement the
management systems, I Administrative Streambining Project. _
Peo Work with CU system ta revise student
i nformation and administrative system. ;
Pe Work with CU svstem to develop the i
Integrated Resource Management Systemy. |
¢ Work with CL! system to implement !
i Colorado Peak Performance. J'
.r- Create an cftective . _Dcvclop and implement a comprehensive
internal communications internat communication plan. ‘
| inlTastructure. *  Develop a feedback mechanism that
% includes all voices in the campus
| community.
i e Increase and strengthen  |e  Emphasize “growth campus” to regents and |
sources of funds, as well | other constituents as a means of equalizing
as evaluate and improve general fund support within the CU system. |
uses of funds, s Refine the budget process so that it is based !
on and supports long and short term campus
zoals. _
b . *  SeeK additional funding sources. ;
L. Strutegically increase t"e  Establish a process to distribute new dollars '
taculty . staft. and ' acrass all areas of the campus. |
operating budgets to . »  Review the need for new functional areas, i
i

organizational needs of a
_‘:’.Tt)\\'i['ig campus.
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CLU Vision 20140

A Universine Withow Walls

Durine the last year, we tocused on marshaling the intellectual resources of the
entire university 1o address the important research opportumities of the future. [ s
increasingly the case that the rescarch problems we tackle do not honor disciplinary
boundaries. that no one individual has all the knowledge or expertise 1o answer the great
unanswered questions. 1t will wke the collaboration of scientists. social scienusts. and
humanists to address the most important problems and opportumities we are confronting.

Consider the issue of cognitive disabilitics. for example. and how to address the
very real problem that 20 million Americans today. and perhaps 40 mitlion Americans 40
vears from now. have or will suffer from cognitive disabilitics. The University of
Colorado Coleman Institute for Cognitive Disabilities, made possible by a generous gift
from Claudia and Bill Coleman. will support advanced research and development of
innovative technoloeies to enhance the lives of people with cognitive disabilities. This
multidisciphinary eflfort involves all tour CU campuses and serves as a modet for the
university ot the 21st century. The university of the 21st century must break down the
walls that separate the disciplines, colleges. and campuses within the system. The walls
must also come down between universiics,

We must recognize that research and education are svnergistic: if students are
invohved in rescarch. we have better education and better research, For this reason, we
must break down the wall that separates the researcher from the teacher and recognize
that the highest quality education takes place when the student is part of the rescarch
team regardless of the discipline.

Research must extend into the community as well. We need to dismantle the
“Ivory tower” that separates the university front the community. not just in research, but
in education and in the way we interact with the community. It is not simply the
university teaching the community, but the community educating the university as well.
We must keep building upon this integration so that the university is a partner with the
community and enriches the community in a variety of valuable ways.

A Cudture of Fxcellence

Our next goal is to engender a culture of excellence. Fach campus is working to
target arcas for national prominence. We cannot be great at everything ail at once. We
must choose our arcas of excellence and set benchmarks. [n 10 vears or less. CU should
be recogmized as a top public research university with increased visibility.

We are already prominent m some areas. CU-Boulder Distinguished Protfessor
Carl . Wieman and Senmior Scientist Fric A, Cornell of the National Institute of
Standards and Technology winning the 2001 Nobel Prize in physics exemplifies the
culture of excellence we are creating at CU. However., we need to continue to make
investments to build our overall prominence. Boulder should be among the top 10 percent
of public institutions without a medical school in the AAU rankings. Colorado Springs
should be the number-one comprehensive regional university in the United States with an
enrollment of 10.000 1o 12.000 students by the vear 2010, CU-Denver should be one of
the top 10 urban research universities in the country. And. the Health Sciences Center
should be the number-one public health sciences center in the country within 10 vears.




With the development of the Fuzsimons campus complex. we have the opportunity to
reach that goal.

fncreasing Resowrces and Using Them Wisely

CU will work o increase resources and use them wisely. First, CU needs to
provide more scholarship money in order to attract Colorado’s best and brightest
students. We are losing students to other institutions because they ofter better scholarship
packages.

CU also needs to develop strategies to fund more cndowed chairs and
protessorships. The intellectual talent of our faculty 1s our number-one human resource.
We are in danger of losing our best faculty because competitors are oltering substantially
better compensation packages,

Technology ts transtorning umversities faster than most can afford to pay for it
To remain a feader in this arca. CU must be strategic, CU must leverage its expertise in
technology transfer to help tund state-ot-the-art technology for its students, faculty, and
statl,

CU will continue its close partnership with the state—recognizing that we are
restricted by Colorado™s Taxpavers Bill of Rights (TABOR), and by the many needs that
the state faces—to receive its tair share of the annual state allocation.

Cliadso will work sith the Colorado delegation m Washmgton to increase federal
support. CU 15 projected to be awarded more than half a billion dollars in federally
sponsored research in Y 2001-02. By 2010, CU should be receiving more than a billion
dollars m annual sponsored research.

CLo will also refocus its fundraising campaign. We have set a goal of raising
slightly more than a billion dollars by 2004. By the year 2010, we should be raising half a
billion dollars annually. Furthermore, we will target a $5 billion endowment for this
institution. We also will soon launch a Name-A-College Program. swhich will allow
donors to be recognized m a new and significant way. By 2010 we hope to have a number
of named colleges, departments. and programs across the university system so that money
in these endowments can support the research. educational. and outreach activities of
colleges. departments. and programs.

Currently, CU tition 1s a bargain tor both in-state and out-ot-state students.
During the past decade. our tuition increases have been much lower than our competition.
By 2010, CU should be in the position of having more flexibility in setting tuition, while
private and tederal funding.

Diversity

By the second quarter of the 21st century there will be no majority population in
the United States. It is extremely important for CU to educate all of the citizens of
Colorade and be open to all of this nation’s c¢itizens and citizens around the world who
meet our requirements, CU needs o develop aggressive recrultment and retention
strategies for minority faculty. statf. and students. CU should also reflect the global
community with international programs: expanded opportunitics for student. faculty, and
staff exchanges: and jointly sponsor degrees with top universities around the world.
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Integrated frasiructure

Our Integrated Resource Managerent Strategy combines all sources of tunds and
allocates them on the basis of university and campus priorities, We will continue to
enhance this program because it is an innovative and important ¢lement in CU achieving
its vision of excellence.

CU will work toward an megrated student information system. so that our
students can easily transter 1o or take courses on other campuses. An integrated student
services svstent will enhance our systemwide technology and human resources services.
We will also expand CU-Online so that students can take a much broader variety of
courses and complete more majors and degrees online. Finally. we will benchmark CU’s
business practices with the best practices from the corporate world.

Join CU 201

Our plan is ambitivus and for good reason. The year 2010 seems a long way off,
but with the rapid pace of progress and change that defines our world, 1t will be here
sooner than we think, We must set a goal of being one ot the top public universities now,
because now is the time for us to envision how we will perform as a leader of change in
the next decade. Just keeping pace with progress will not put us at the top.

The decade that lics ahead is the most exciting one yet for the University of
Colorado. We invite vou to be an active partner in CU 2010 as we work together to
realize a vision tor the next decade that will benefit many generations to come.,
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BUDGETARY GUIDELINES
Fiscal Year 2002

T I"]

The following are budgetary guidelines for the 1Y 2002 budget evele. Thev tollow the
precedents and format established over the last two tiscal vears. The intormation and
ouidelines are to be considered in preparing all FY 2002 through Y 2004 Budgetary I
Requests at CU - Colorado Springs (UCCS). This document reflects both the successtul
strategies used in the FY 2001 budgeting process and changes resulting from evaluations
of this process. The underlving Total Learning Enviromment {TLE} process that has been
completed and accepted by the campus community is used. The success and maturity of
the prior vear processes is shown by the fact that we can now update the prior vear
requests rather than moving through a completely new request process. This information
lso reflects the fact that a new IRMS budget spreadsheet is to be used in completing the
budeet requests for this fiscal year.

This dovnmont provides:

o g vmmarny of the strategic institntional priovitios, objectives und sirategies of 101 5

o hackgrownd information that serves ay a reference point comd helps guide proparation of the budgetary
PO ORI

o parameters and timelines fo guide formudation of the hudgetary: regnests

o framovork and formial to e rsed swhon proparing all IRMS haduct roguesis.

Erphases/Priorities of the FY 2002 Budget Regicest Process
The FY 2002 budvoring process emphusizes dhe folbowing:
e estublishing campus priarities af the beginning of the budget oyele

The campus Senior Executive Team has identified the following initiatives as fiscal
priorities tor 'Y 2002:

- continuing to deal with faculty salary compression and professional exempt
market cquity 1ssues
- increasing scholarship offerings to make the campus more campetitive with
other regional. state and national institutions
- “hacktilling” some existing unfunded priorities within Academic Attairs:
examples might include tenure track positions in the colleges and the summer
program '
- providing some new positional taculty and staff support lor substantive

programs and for a growing campus.

While these priorities will be discussed at-length and in-depth with UBAC and other
representative bodies during the budget development process. they will serve as
guidelines for the FY 2002 budget requests made by the Chancelior. Vice Chancellors
and University Advancement areas.
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¢ updating the prior year budget requests

Because of limited campus fiscal resources. many requests made in FY 2001 were not
funded. Instead. the campus prionty was dealing with facultv compression and staft
market equity issues. Thus, please focus this vear on: {1) updating the FY 2002 requests
by bringing forward the unfunded FY 2001 requests that remain valid into FY 2002: (2)
updating the FY 2003 request: and (3) creating an FY 2004 request.  You might want to
consider moving some or all of the current FY 2002 requests into FY 2003 and moving

some or all of the current F'Y 2003 requests into FY 2004,
s utilizing a new budget request spreadsheet

The internal budgeting process described here 1s designed to be consistent with Phase
I of the Integrated Resources Management System (IRMS) initiative. This approach will
entail the completion of the spreadsheet created by Dr. Tom Zwirlein last vear. The use
of the spreadshect replaces the old budgetary process. All requests for new tunds must be
made on the IRMS spreadsheet with back up materials such as the answers to the six
nitiative questions provided as attachments.  The spreadsheet is included in a new
document entitled. “Integrated Resource Management Strategy Budget Manual™ which
will be distributed under scparate cover. The manual and staft (raining will provide

assistance toward the successful completion of the spreadsheet.
e developing a balanced annual budget while achieving campus Total Learning
Environment (TLE) goals, objectives, and strategies

The outcomes ol the TLE process will again drive the decisions about unit budgets
and will be the criteria through which all budget requests are reviewed. The fact that the
goals. objectives. and strategies are {inalized should permit a more complete integration

of the budgets with campus prioritics.
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The budgetary decisions will focus on the resources required to accomplish
initiatives related to TLE goals. All requests for resources for new initiatives
must reflect these goals. Requests for enhancements to existing activities or
operations must either show a clear relationship to these goals or demonstrate
that the proposed enhancement is critical to campus operations or
infrastructure. Also, as discussed above, it is recommended that FY 01 valid
and unfunded requests receive the highest priority.

* multi-year budgeting

The FY 2002 budgeting process will emphasize muli-vear budgeting that
meludes budgeting for FY's 2002, 2003, and 2004. Again. the multi-vear approach
will mean that the IRMS spreadsheet noted above will be completed for all three

fiscal years.

The budgeting eyele will begin in the fail. and will be completed in the spring.
This will provide adequate time for preparation of the budgetary request. and will provide
time for the University Budgetary  Advisory Committee (UBAC) to  make
recommendations based upon these requests. The calendar reflects teedback from last
vear's process. and includes new steps that reinforce opportunities for adequate review
and feedback by UBAC of administrative unit and campus budget requests. (A budgetary
calendar of key dates for budgetary preparation and review is presented in this

document.}

TLE Goals

The approved campus TLE goals. objectives, and strategies will form the hasis for
justitving all inititives,

Budget decisions will underscore the importance of funding those activities that enhance
revenues. These goals and activities will be reflected in both the internal budgeting

process and in those budgets submitted to the University Central Administration and
external agencies, such as the Colorado Commission on Higher Education (CCHE).

Background Information
FY 00

Total general fund revenue for FY 00 was $37.639.514. Total wansfers were S457.365.
Total expenditures were $36.624.971 (net of compensated absence adjustments), The
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cumulative tund balance, which 1s derived by totaling all account surpluses and deficits.,
had a net balance 0t $2,146.512 at the end of FY 00.

FY 01
Revenuaes

Total general tund revenues and transters in for FY 01 are projected to be $41.127.719.
This amount includes 1) base revenues of $39.831.341 and 2) new revenues, consisting
of twition enrollment growth. tuition enhancement. and temporary transfers from the CU
System totaling $1.296.378.

Expenditures

The only new mitatives approved in FY 01 were for faculty salary compression and
professional exempt market equity adjustments. These initiatives amounted to $175.000.
All other funding for initiatives will be found by the Vice Chancellors trom existing
budgets. This marks for the first time in recent memory that there will not have to be a
reallocation of funds to meet existing needs.

Revenue Projections

The tuble below is a summary of the FY 02 through FY 04 projections as are known at this time.

Attachment 3 provides detaited revene and expendinee estimates for FY 02 through 04, There are many
wncertainties in the FY 02 uppropriation process due to (1) the system budger allocation process, (2) the
impact of the CCHE performance funding initiative, and (3) pending legistative approval of the second
Year of the tuition enhancement proposal. Because of these wneertaintics, the CU System Budget Office has
recommended that we continue to use influtionary estimettes for new revenue until there is more cortamy of
outcomes. Their extinate is 3.6% for FY 02, 3.2% for FY 03, and 2.8% for FY 044 The ussumptions
undderiving these projections can be found as Atachment 4.

Becanse of the uncertaingy ubove, we have developed revenue projections that reflect several scenarios.
We have included projected net revenues that reflect both the availubiliny and non-availubility of revenues

Jirom the tiition enfiancement proposal. While these are the best estimutes availuble, it is clear thet the

projected reverues for these fiscal years will tikely change, Thus, it is imperative that the above estimates
should be considered early estimates that will receive additional review by the Executive Team and
UBAC. Tt must ulso he emphasized that the projections are hased on assumptions that showld not be
vonsidered either decisions or goals. 1t is very likely that the assumptions will change as further discussion
fikes place.

FY 02 -04
Funding Scenarios Summary

Fy 02 : FY 03 FY 04

Low — low

Revenue toS42.779.718 $44,504.739 $46.199,603

Expenditure i 543,002,020 $45.196.079 $47.010 441

Tuition Shorttall Reserve $280.000 $280.000 S280.000

Net ($302.302) (S971.320% (§1.090.838)
Best Guess — medium

Revenue I S43918710 $47.325.632 .- $49.465,227
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Cxpenditure T $43.002.020 $33.196.079 $47.010.441

Tuition Shortfall Reserve 5280.000 ! $280.000 | $280.000

Net ! $636.690 $1.819.333 ; S3.174.786

" High — high ’;

Revenue i S44.321.739 S48.641. 144 S51.295 333

Expenditure T S33.005.070 $35.196.079 S17.010441
Tuition Shortfall Reserve | 5280.000 $280.000 $280.000
Net | S1.239.739 $3.163.065 SI.005 112

The “Low — low™ level show expenses exceeding revenues for all vears,

The "Best Guess — medium™ scenarios show revenues exceeding expenditures for all
vears. IUis important to note that the amount ot the “must do™ initiatives proposed for FYY
OF was $1.093.154 which would drive the FY 02 scenario negative.

Fially. all the “"High —high™ scenarios show revenues exceeding expenditures for all
vears. [t is important to note that the amount of the “must do™ initiatives proposed for FY
01 was $1.093,154 which would be covered in the FY 02 scenario.

Attachment 3 tpages 21 throwgh 23) provide supporting detatl o the sunumary tble above, including
sceaartos at the various emplovee ratios.

FY 2002 Budget Requests

The above revenue and expenditure projections show that, under current
expenditure patterns, the campus may continue in FY 02 to face the challenge of
having modest resources available for new initiatives in the “Best Guess — medium”
seenario. However, given the current uncertainty of actual revenues in FY 02 and
beyond, it is important that the campaus consider those initiatives deemed essential
to operating, maintaining, and cxpanding a growing campus. To this end, the
initiatives proposed last year will be updated, refined, and addressed before any
new initiatives are reviewed. This approach puts order into the process instead of
simply adding new initiatives that cannot be met with current projected revenues.
We again recommend that FY 01 valid and unfunded requests receive the highest
priority in all budget requests. Internal reallocations to meet new initiatives are
strongly recommended before seeking new campus funding.

Based upon these imperatives and recommendations, all requests for resources for

new initiatives, or for requests exceeding 51,500 for additional resources for existing

activities, will again be reviewed under a series of questions that are consistent with
the requirements of IRMS and TLE. These questions are:

What is 10 be accomplished by year. over three years (FY's 2002, 2003, and 2004)?
How does the request support institutional strategic/TLE goals?

How is the requested initiative critical for the area? How is it ¢ritical to campus
growth. infrastructure needs. or operations?
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6.

What are the new costs, over three vears?  What proportion of costs are permanent
(base budget). and what are temporaryione time?  What budgetary accounts would be
nmpacted?

What revenues, it any (from all fund sources). can be generated to help pay for the
initiatives over FY's 2002, 2003, and 20042 Will implementation of the initiative
generate additional campus revenues? If so. how? What are the anticipated new
revenues that can be generated by implementing this initimive?

How will we know whenif the initiative is accomplished. i.e.. are there benehmarked
outcomes”’

The questions above and their answers will become attachments to the [RMS spreadsheet
used for the budget request. The items and amounts must be shown on the IRMS
spreadsheet in order to be considered by UBAC and the campus Executive Team.

In addition, it 1s tmportant to remember that UBAC has developed i set of budectary

p ! getar)
principles that will also serve as guidelines in their review of all buduet requests. A copy
of these principles is included as Auachment 2.
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Key Dates in the Budgetary Process

November, 2000

The FY 2002-2004 budeeting process begins.  Budgetary guidelines are presented.

Each wnit Peging developing their hrdaen requesis using the IRMS Budoee Manual and spreadshect. The
sprevdshicet with complored FY 00 quonal amounts and FY (1 budgeted amoneny, strowdd be distribuied by
November | 2RE endess there B an inahiline o garner data fraom PeopleSuft

Anv request for udditional resources for now initictives and for resonrce roguesty exceeding 1300 for
CHrrent aclivines st rosposd to dhe sty guestdons ouwtlined in budgetary guidefines These umounts must
Ao shiown on the TRMS Budcer sproadshects and supporting documents includod as aaachmonts, Ax noted
cehorve, for FY 02 the cmplosis will b ows bringing wnfindoed FY O fntiatives firse amd new mntiatives

second

Revenue projections are wpdeded . The wpikared prajections will refleet nput from the {BAC aind from
senrer-tevel adminstration.

December. 2000

Completed IRMS spreadshieets [rom operating departments are sent to the Vice
Chancellors on December 1, 2600,

Discussion of the requests will take place among senior-level administration in
December. Revisions are made based on this discussion.

February, 2001

Each vice chancellor and the vice president individually present their FY 2002-2004
budget request to the UBAC for discussion and review,

The UBAC provides the Chanecllor and each Vice Chancellor or Vice President formal
written feedback regarding cach adnministrative unit request. This feedback will be used
to prioritize the administrative unit requests as part of the development of a campus
budget request.

Emphasis is on reviewing cach initiative-as-a-whole, and its strategic significance
rather than on line-by-line costs. Emphasis will also be based upon the
relationship of

the requested initintives to the campus strategic and TLE goals. The questions
presented

above will serve as a screen through which the requests will be reviewed.
April. 2001
[Y 2002-2004 campus budget recommendations are developed and presented 1o UBAC.

Budget scenarios are developed.

Eha]
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UBAC provides recommendations on FY 2002-2004 campus budeet to the Chancelior,
Vice Chancellors. and Vice President,

Final revenue projections are made.

FY 2002-2004 budget recommendations are tinalized.
August. 2001

Y 2002 ~Approved Budget” books are distributed.

[Y 2001 expenditures and expenditure patterns and achievements ol goals and initiatives
are reviewed.

a6



Attachment 2

UBAC BUDGETARY PRINCIPLES
(Adopted by UBAC on 11-3.98)

BUDGET PRINCIPLE #1: Establish realistic. stable operating budgets that don't
require frequent augmentation.

BUDGET PRINCIPLE #2: Allocate temporary funds only for one-time enhancements.

BUDGET PRINCIPLE #3: Develop and make available adequate and accurate
information for rational. long-range decision making.

BUDGET PRINCIPLE #4: Prioritize long term fundine proposals to conform to the
campus strategic plan well betore money is available for allocation,

BUDGET PRINCIPLE #5: Fstablish reserve funds {or unanticipated one-time usc. both
for discretionary opportunitics and compulsory expenditures.

BUDGET PRINCIPLE #6: Avoid. whenever possible. deficit spending and
carrylforwards of delicits into the following fiscal vear.

BUDGET PRINCIPLE #7: Ustablish a clear. ongoing process for budget allocation and
re-atlocation which reflects formal program reviews and unit priorities.

BUDGET PRINCIPLE #8: Truc mandatory expenses must have priority for use of all
sources of funds,

OPERATING ASSUMPTIONS

The operating assumptions represent the eriteria UBAC will use to evaluate requests for
funding and proposals lor reductions.

INVESTMENT ASSUMPTION: Preference is given to funding proposals that will
produce more revenues than the costs involved. The greater the expected dollar return on
the investment. the greater the preference.

INFRASTRUCTURE ASSUMPTION: Preference is given to funding shorttalls in
existing essential programs. The more central the program is to aenerating revenues
and/or supporting students. and the greater the degree to which the shortfall is due to
changes forced upon the unit by accommodating growth, the areater 1s the preference.

STUDENT ASSUMPTION: Preference is given to proposals that most benefit/least
harm students. This applies even to proposals that seemingly do not directly affect
students.



MISSTION RELEVANCE ASSUMPTION: Preference is given to proposals that are
central to the mission and goals of the institution.

QUALITY ASSUMPTION: Preference is viven to proposals that maintain. promaote.
and mmprove the quality ot the institution.
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Attachment 3

FY 02 Funding Scenarios

Low —low

Assumptions can be faund on Attachment 2

- General Fund

FY 0Za
100%, of
Emplovee Ratios

Y 02 at
S of
Emplovee Ratios

FYy 02at

7 ol
Emploves Ratios

S21.911.806

$21.914.806

31931806

Tuition S19.481.822 | S19481.822 7 S19.48T.822

Oiher Revenue ) $1.353.090 i S1.333.090 T US1333.090
" CCIIE Performance Indicators ! S0 N SO

Peer Group Infusion , S0 S0 S0

“Total Revenue _ '

42779718

542779718

542979718

+ Totaf Expenditee tinel, Tuition shorttall 833203187 TSR 743603 S43.282.020
reserve ) o ! B .
; i
Net of Revenue and Fxpenditure L BIA05460) T qs96zsssy 1 Ss02a0%)
Tuition Revenue Enhancement 50 S0 S0 '

Net of Rev, and Exp. With Enhancenient

($1.423.469)

“(5960.88%)

($302.302)

-
v

Best Guess — Medium

Assumptions can be found on Attachment 2

i FY 02wt FY 02 at FY 02 at [
100%% of S ot 0% of

: Emplovee Ratios Emplevee Ratios tmplovee Ratios

" General Fund ' S22.135 683 S22U55.683 1 S23135685

TTuition S8 872 $19481822° 7, $19.481.822

“Other Revenue - $1.333.090 S1.353.090 \ $1.353.090

“CCHE Performance Indicators ; S53{3,000 $30.000 $30,000 7]

. Peer Group Tnfusion $150.000 $150.000 150,000

| Total Revenue $43.190.593 $45.190.595 | S43.190.595° " ©

‘ !

i Total Expenditure (inck. Tuition shortfall S44.203.187 S43.742.603 1 S43282020

| reserve) _

i Net of Revenue and Lxpenditure (S1.612.397) (S532.008) (S91.425)

. Tuition Revenue Enhancement S728.115 S728.115 ST2R.1H3 :

" Netof Rev. and Exp. With Enhancement (S284.477) SIT6.007 ! $636,690

I High high ! I|

CAssumptions can be found on Attachment 2 !

‘ N FY 02 at FY 02 at FY 02al |
; 100%% of 3070 of 0% of

,."(_}cnernl [Fund

Emplovee Ratios

Employee Ratios

Employee Ratios

$22.366.560

S22.306.500

$22.366.560

" Tuition

S19.481.822 SI19.481.822 SI9481.822
_ Other Revenue $1.353.090 S1.353.090 SI333.090
i CCHE Performance Indicators $100.000 $100.000 St00.000 i
| Peer Group Infusion $350.000 $330.000 $330.000

—

Total Revenue

543651472

S43.651 472

343.651472

" reserve)

Total Expenditure {inck. Tuttion shortfall

e 4

S44.205.187

S43.742.603

S43.282.020

Net of Revenue and Expenditure

S309.-452

Tuition Revenue Enhancement

$870.387




TNetof Rev. and Exp. With Enhancenent

SHI8AT2

3779156

FY 03 !Fli'r‘id__ing Scenai‘i(_)l_s_

Low ~low

" ASSUMIPLONs can be found on1 Altechntent 3

Y 43 at
[00% of

© Employee Ratios

FY 03 at
e of
Emploves Ratios

FY O at
0%% of
Fmplovee Ratios

- Generud Fund

$22.795.030

12,798,080

S22.798.080

“Tuition

S20.307.090 $20.307.050 $20.307.090

“(nher Revenue TS1.399.389 ST399.380 $1.399.589
- CCHE Performance Indicators S0 S0 SO
Peer Group Infusion SO SO SO

Total Revenue S44.304.759 44504759 P S34.304.750

* Total Expenditre (inel. Tuition shortfall

i reserve)

S17 430277

S16,433177

" Net of Revenue and Fxpenditure

1S2HI5518)

(1948418

($971.320)

Tuition Revenue Enhancement

S0 | S0 S0
. Netof Rev. and Exp. Wit Enhancement P (S2975318) (ST.933.318) ($971.320) !
;r_l_icst Guess — Medium _ i : I j
 Assumptions can be found on Attachment 2 | o
T - i FY 03 at FY 03 at | FY 03 at |
i | 10025 of 50% of 0%s of |

Employee Ratios

Emplovee Ratios

Emplovee Ratios

- Gieneral Fund

823436623

23 436,673

$23.436.623

- Tuition

S21.035.205

5210332035

S21.035.203

" Other Revenue

S1.399.589 ¢ $1.399.589 $1.399.589
. CCHE Pertormance Indicators S$30.000 $30.000 550,000
i Peer Group Infusion o ) S130.000 S150.000 130,000
" Total Revenue B $46,071.417 S46.071.417 6071417

reserve)

[ Total Expenditure (el Tuition shortiall

S47.430.277

S40.453,177

$45.476.079

s Net of Revenue and Expenditure (51.3538.860) {S381.760) $393353
_ Tuition Revenue Enhancement ST.253215 $1.2354213 T SE234705
ENetof Rev, and Exp, With Enliancdment (S104.643) S872.435 ! 51,849 353
i High - high ; :
| Assumptions can be found on Atachment 2 !
f i - | FY 03 at FY 03 at FY 03 at

: 10025 of i 50% of 0% of

Emplovee Ratios

Emplovee Ratios

Emplovee Ratios

i Gieneral Fund

S24.134.883

S24.134.8%5

S24.134 883

e
Chution

521177377

S21.177.377

82177377

i Other Revenue

$1.399.589

$1.399,589

$1.399.589

| CCHE Performance Indicators

100,000

$100.000

$100.000

¢ Peer Group Infusion

$330.000

330,000

$330.000

" Total Revenue

S$47.161.849

S47.161 849

S47.161.849

- Total Expenditure (incl. Tuition shortfall

reserve)

$47.430277

S45.476.079

* Net ot Revenue and Expenditure

(5268.428)

S1.685.770

. Tuition Revenue Enhancement

|
SIA79305 |

S1.479.295

100



f\—et of Rev. and__[{\'p. With Enha_l\i_‘cmm}t - S1.210.867 i S2.187.967 : $3. 163005
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FY 04 Funding Scenarios
" Low —lon n B . | !

Assumptions can be fuound on Auachment 2

FY 04 at
100G of
Bimplovee Ratios
523693917

FY 04 at
0%, of
Emplovee Ratios
S23.693917

FY 04 at
0% of
Emplovee Ratios
$23.695.917

(Jcm. ral F und

“Tuition S21.061,111 i S21.061.11 S21.061.111
! Other Revenue i - S1asTs STA.375 ; S1.4344.5753
¢ CCHE Pertormance Iadicators ; S0 : 30 [ 50
. Peer Group Infusion _ ; S0 ' S0 S0

I Total Revenue |

546,199,603 546.199.603 $46.199 603

I Total Expenditure (inch. Tuition shortfall S30.329.885 S48.813.188
. reserve) ) _ L . P

$47.290.44]

. Netof Revenue and Expenditare ) [ (S4130.28%) T (S26135RF) T (SI.US0838)
\ Tuition Revenue Enhancement” I Su ! SO T S0 -
“NelolRev. and Exp. With Enhancement | TS 130.280, ($2.613.389) (S1.090.838)
I{ Best Guess — Medium 1! |
[ ‘Assumptions can be found on Attachment 7| B !
- ' FY 04 at FY 04 at ! Y 03 at
100%% of 30% of 0% of
i Emplovee Ratios Employee Ratios Employee Ratios |
- General Fund S2777.210 ¢ 833777210 $24.777.211 ]
~Tuition B S23.045 441 $23,043 441 $23.045.4417 |
“Other Revenue - STA33T73 SEERTE STA44373
CCHE Performance Indicatars $30.000 $30.000 $50,000
; Peer Group Infusion S130.000 S150.000 5130.000
Total Revenue ’ 849,465,227 $S49.465.337 $49 465,227
ot Expenditure {incl. Tuition shortfall S50.529 885 $38.813.188 S47.290 441
;reserve)
» Netof Revenue and Expenditure ($864.638) ' 5632.039 : 32174786
. Tuition Revenue Enhancement $0 SO S0
Net of Rev, and Exp. With Enhancement (SE04.6538) S632.039 $2.174.786
High - high ' !
Assumptions can be found on Attachment 2 .
! FY 04 at FY 04 at FY 04al
100%5 of 50% of %% of
: Emplayvee Ratios Emplovee Ratios Emplovee Ratios
General Fund S25990 283 $25.99(.285 23990285
Tuition i S23.410.693 S23.410.695 323,410,693
Other Revenue : SH44,375 S1434.575 S1.444 5375 ,
“ CCHE Performance Indicators $100,000 ! S100.000 S100.000 i
. Peer Group Intusion $350.000 $350.000 5350 Q00
r'i'otal Revenue 851,293,353 $51.295,553 $51.295.353
Total Expenditure (incl. Tuition shortfull 350329 883 548.813.188 $47.260.440
reserve) B
Net of Revenue and Expenditure S965.608 $2.482 365 S4.005.112 .
¢ Tuition Revenue Enhancement _ i) _ S0 S0 _:
, ~etof Rev. and Exp. With Enhancement i SO65.668 ! $2.182.365 £4.005,112
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Attachment 4

Assumptions Underlying All Revenue Projections

Iy Campus approved enroliment increase estimates: FY Q2 -

2y No ICCA e increases above inflation are included
3) No campus initiatives are included as they are not known
4y Operating increases for capital construction thar are known are inctuded

33 Resident enrollment srowth general fund increase amounts:
S5, 198, FY 03 -S5364. FY (4 -S3.344

FY 02 -

6) The inflation rates ziven by Central are, FY 02 - 3.6%5, FY 03 - 53.2%,

and FY 04 - 2.3%,
7) The tollowing expeaditure rate
ereases:

Full Time Exempt Salars
Increase Rate

Part Time Exempt Comp.
Increase Rate

Supported Asst. Comp. Inerease
Rate

Classified Salary Increase Rate
Hourly Salars Increase Rate
Travel increase

Rate

Student Add Increase Rare
Other Current Expense Increase
itate

Utilits Rate fnerease Rate
Capital Qutlay Increase Rate
Lib. Books Materials Increase
Rate

Other Increase

Rare

Recharge Cost Recovery
Increase Ruate

ICCA CSC Increase Rate
insurance Increase Rate

FY 02 Fy 03 FY 04
4.6 129 8%
3.06% 320, 2.8%
3()0 ih 32“u 2.8%%
60% 0.0% 6.0%
3.0% 3.2%  2.8%
3.6%0 3.2% 2.8%
3.6% 3.2%, 2 8%
3.6% 32" 2.8%
3.6% 32 2.8%
3.6% 32% 2.8%
6.0% 6.0%  6.0%
3.6%  32% 2.8%
3.6% 3.2%  2.8%
3(}011 3.2¢ 28"
3.0% 3.2% 2.8™

209 FY 03 - 2.50% YO - 2.50%,.

Key Assumptions for Scenarios for FY 02

I | Tuition General Fund i Peer Group Infusion | Performance [
| . Enhancement Increase | lndicator |
! Low — [ow | NO uition [.0% C.F. increase on | No peer group No performance ;
| enhancement base ' infusion indicator l
¢ Best Guess -medium | Moderate tuition 2.0% G Foincrease  : Peer group infusion of’ | Performance indicator i
| enhancement of on base of §50.000 i

ST28115

+ $150.000

High - high High tuition
enhancement of

$870.287

3.0% G. F.increase
on base

. Peer group infusion of
C8350.000

i
|

Performance indicator

af §100.000




BUDGETARY GUIDELINES
Fiscal Year (3

The following are budeetary guidelines tor the I'Y 03 budget eyele. They tollow the
precedents and format established over the last several fiscal vears. The information and
cuidelines are to be considered in preparing all FY 03 through T'Y 05 Budgetary Requests
at CU - Colorado Springs (UCCS). This document retlects both the suecesstul strategies
used in prior budgeting processes and changes resulting from evaluations of this process.
The underlving Total Learning Environment {TLE) process that has been completed and
accepted by the campus commumity is used. This process was established during the
Presidency of John Buechner. While some of the underlying assumptions regarding
syvstem-wide voal sctung may be modified by the CU System under President Hoftman.
these goals remain our campus goals and. thus, anchor our budgetary planning process.

FThe success and matieev of the pror Yoar processes are sheer by e foce that we can new gpddate the
prteor veer roguests rathor the proving througit a compleiely new request process. This becames oven
mere rolovant ay the staiowide and sarional coonomie sloswdeovar showld mean thoy bodh currene and
projected higher cdvcation budgers will be reduced aoross the state, feaving fewer dolfars o the campus to
fund now initainees Owe abiling v bdild on prior-vear budeet regnests also includos the fuct thet the 18MS
hudver spreadsiiven rsed fast year o continued during this cvele,

This documont provides:

o wsunpnary of e strategie mstitattondd priorities, objectives wnd strategies of UCCS

s hackeround mfurmation that serves ws a reference point and helps gride preparation of the budgetary
FUGILICNLY

o parcicetors and timelines Lo guide formularion of the budaetary requeses

oy framevwork and formar te be wsed when proparing all IRMS budger requests
Emphases/Privrities aof the FY 613 Budget Request Process
The FY 03 hudeering process emphasizes the following:

s Because of the FY 02 and FY 03 fiscal situation, dramatically limiting the FY03
budget request process

While the campus has made significant progress in expanding its resource base. there
still are not sutficient resources to fund all the many legitimate requests brought
forward to the initiative process. This situation has been dramatically aggravated by
the slowing ecconomy and by the events of September 11, The Governor has already
niandated a 1.1% base reduction in Y 02 budgets for all higher education institutions
i the state, This is in addition to delaving construction on several of our capital
project requests. The state revenue projections for November and December and
bevond may require an even greater base budget reduction for this year. and will
likely reduce the appropriations tor higher education in FY 03

For this reason. the budgetary request process for Y 03 will be limited to a small set
of campus-wide initiatives. Requests for any new minatives outside of those brought
forward below by the Executive Team must have the prior approval of the vice chancellor

for vour arca. These wili be linited only to emergency requests.
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In this regard. we are not requesting updates of the 'Y 02-04 requests brought
forward last vear. This is for one vear only. The regular budgetary planning process will
take place n the FY 04 planning cycle.  However for this vear. there are so many
economic uncertainties that could change future budget requests. 1t was felt by campus

senior leadership that 4 one year moratorium was the most appropriate response,

o Ewrablishing campus privritics af the beginning of the budger cyele

Dwie to the impact of the ceonomic stowdown, Governor-mandated budget reductions in FY 02, and the
apparent rediction of revennes avallable for finding new initiatives in FY (13, the priorities are by
pecessiy, very focused for iy next fiscal yewr. The campus Excentive Team has identificd the
Jollovwing intiarives as fiscal proovitios for Y 103

~ provide a campus-wide response to structural detieits within the College of
Letters. Arts and Sciences

~ il current faculty vacancies and provide resources to deal with faculty
replacement costs that exceed the salaries of incumbents who are either retiring or
leaving the campus for other reasons

~ continue 1o deal with faculty safary compression and professional exempt market
Cyuily Issues

»  begin a modest implementation of a multi-year staffing infrastructure plan that
will provide somc new staft support positions for a growing campus

~ begin addressing campus Information Technology issues

While these priorities will be discussed at-length and in-depth with UBAC and other
representative bodies during the budget development process. they will serve as
auidelines for the FY 03 budget requests made by the Chancellor, Vice Chancellors and
University Advancement areas.

e Utilizing the budget request spreadsheet

The one activity that will continue during this budget planning cvele is the work on
the Integrated Resources Management System (IRMS) spreadsheets created earlier by Dr.
Tom Zwirlein and used in last vear's process. However, we will be emphasizing current
information ouly. In other words, the effort will be placed on making certain that all
background/current fiscal mformation 13 accurate.  This will be especially true for

auxihiary and other non-peneral fund accounts.

The one exception to this will be the emergency budget requests that are approved by
the respective vice chancellor. These will require completion of FY03 information on the

IRMS spreadsheet.



The spreadsheet is included in the “Integrated Resource Management Strategy Budget
Manual,” The manual has been updated and will be sent under separate cover. The
manual and statt support will provide assistance toward the successtul completion of the

spreadsheet.

TLE Goals

The approved campus TLE goals. objectives, and strategies have been widely distributed
across the campus and will continue 1o drive budgetary decisions. They are reflected in
the campus-wide initiatives and I prior year requests.

Background Information
FY 01

Total general fund sources of funds for FY 01 was $44.046.214. Total uses ot funds
were $40.469.658. The cumulative fund balance, which is derived by totaling all account
surpluses and deficits, had a net balance of $3.376.556 at the end of FY 01,

FY (2
Sources of Funds

Total general fund sources of funds for FY 02 are projected to be $47.856.762. This
amount includes carry forward. transfers-in, and revenue.

Uses of Funds

Tenadd wusex of funds are profected o be 5442800206, This umount includes iransfers-out and expenditures.
ft does not include ot estimate of compensuted ahsences wid carry forward expenditures

The inttiatives approved in FY 02 were split into two categortes: 1) "must do” items that
were base-fund including faculty salary compression and professional exempt market
cquity adjustments and. 2) “enrollment contingent” items that are funded only 1f specitic
enrollment targets are realized. The "must do™ base initiatives amounted to $626.317,
including $125.000 for the faculty and professional exempt adjustments. The
“enroliment contingent™ items amounted to $266.674. Funding for some initiatives that
were not on either list was found by the Vice Chancellors from existing budgets. This
marked for the {Irst time in recent history that there were no reallocations of funds to
meet existing needs.
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Revenue Projections

The table hetow s a stonmary of the £V 03 throneh FY U3 projections ws are keown at this time.
Arrachment T tpage T provedes decailod revenmie and expenditere esimates for FY 03 through 030 Therc
P BT wacertaintios oy the FY U3 apprapriciion process due to 011 e syseemr hrdeet alfovation process,
¢ 20 the mmpact of the COHE performenee funding initioeive, wind 03 the ponding fegisletive approvad of the
rird yoar of the tuition enhancement proposal. Beeanse of these wncereainsios. the CU Svsem Budget
Cffice hay recommoended that we continue to wse inflationan estimatey for new revenue witil there iy more
cortainy of outcames. Their ostimate Is L899 for FY 03332 for FY 04, wnd 3.3% for FY 3. The
assumptions waderlving these prajections can be found ay Auacfment 2,

Bueanse of the uncertaing ahove, we have developed revenue projections that reflect several scenarios,
While these are the host estinates available, it is clear that the projected revennes for these fiscal years will
lkely change, Thus, it s imperative that the projections stiaald be considered earfy extimutes that witl
receive udiditional review by the Exectitive Team qud UBAC, [omust afso be emplasized that the
projeciions wre based on asviemptions et showdd nor e considered either deciviony or goals. Tt is fikely
thet the assumpiions wifl cleotee as further discusxions ke place

FY 03 -85
Funding Scenarios Summary
(Based on FY 02 at 1.1% rescission)

; ! FY 03 '- FY 04 FY (5

i ‘LU“' o I

! Sources of Funds S47.287.156 S49.366.785 ; S31,5304, 111

: Uses ol Funds SH7.170.719 $19.445.459 §51.624218

i Net ; S116.437 (578.674) B (S130.107)

: Best Guess T

| Sources of Funds I $49,719.006 §51.871,139

| Uses of Funds | OSITI0T T DT 849.445.459 $51.624.218

= Net - 5432 893 ; $273.547 $246,921

“Tiigh ' ! - i
Sources of ['unds L S47.918.709 $50.073.031 SIIIITIR

; Uses of Funds R = VA T $19.413.459 $51.624.218%
Net | $747.990 ] $637.372 $617.180
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FY 03 Budget Requests

Wo rederate that the oniy roqueses for FY 03 bong considored are those mitiatives priveities heing brought
fowth by the Execunve Team, as prosoned carlior, and emergency reguests that are approved by a viee
clancetlor, For e enorgency regnests, please prepare the request as in prior years. This meludes
camplening the following questions:

What is to be accomplished by vear, over three vears (FY's 03, 04, and 03)7

How does the request support institutional strategic/TLE goals?

How is the requested initiative cnitical for the area? How 1s it eritical to campus
growth, infrastructure needs. or operations?

4. What are the new costs, over three years?  What proportion ol costs are permanent
(base budget). and what are temporary/one time?  What budgetary accounts would be
impacted?

What revenues. il any (from all tund sources). can be generated to help pay ior the
mitiatives over FY s 03, 04, and 0537 Will implementaton ot the initiative generate
additional campus revenues? It so. how? What are the anticipated new revenues that
can be generated by implementing this mitiative?

6. How will we know when/if the initiative is accomplished. Le.. are there benchmarked
outcomes?

L3 |- —

N

The response to these questions should be attached to a related IRMS spreadshecet used
for the budget request. The items and amounts must be shown on the IRMS spreadsheet
in order to be considered by UBAC and the campus Executive Team,

Key Dates in the Budgetary Process

November, 2001

The FY 03-03 budgeting process begins.  This will focus on the presentation of the

recommended campus-wide initiatives of the Executive Team to the University
Budgctary

Advisory Committee (UBAC), The UBAC will provide the Chancellor formal written

feedback regarding the campus requests.  This feedback will be used by the Executive

Team to finalize decistions on the campus-wide initiatives.

Any emergency requests will be compiled and considered atter this initial presentation.

Revenue projoctions are upduied. The updated projeciions witl veflect imput from the UBAC and from
seriur-fevel administration.

Due to the limited scope of this vear's budgetary planning process. there will be no
individual unit requests developed.
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December., 2001

Completed IRMS spreadshects tfrom operating departments are sent 1o the Vice
Chancellors in December 2001,

Discussion of emergeney requests will take place among semtor-level administration,
Revisions may be made based on this discussion. Any emergency requests will be
discussed with the UBAC,

January ~ April 2002

The UBAC provides the Chancellor and each Vice Chancellor or Viee President formal
written feedback regarding each administrative unit request. This feedback will be used
1o prioritize the administrative unit requests as part of the development of a campus
budget request.

The Yiee Chaneclor for Adminisirating and Finance and lis seaff will comtnee o provide regular updates
ot the budgetary sitwation o the Executive Team, the UBAC and the campus.

Mav. 2002

Final revenue projections arc madc.

1Y 03 budget recommendations are finalized.
FY 03 ~Approved Budget” books are distributed.

Y 02 expenditures and expenditure patterns and achievements of goals and initiatives
are reviewed,
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Attachment 1
Funding Scenarios

Low —fow

Assumptions can be found on Attachmient 2

FY 03 FY 01 FY 03

I General Fund o $22.741.713 $33.518.033 $24317.646
T Tumon 7 $23.388.638 $33.833.626 $25,144,368
. Other Revenue (including transters in) S1,933.803 $1.995,126 $2.042.097

Totat Revenue

N

$47.287.136

$49.366.785

S5150400010

Total Fxpenditure (including Tuition shortfall
reserve  and transters out)

S547.170.719

$49.345.4%9

551.024.218

. Net of Revenue and Expenditure S116.437 (S78.674) (8£120.107) ;
L 1
© Best Guess - Medium
. Assumptions can be found on Attachment 2 i
. FY 03 FY 04 FY 03 !
| General Fund _ §22.853,123 ] S23.632,199 524.4355.694 ’
. Tuition $22.794.682 $24.091.681 $23.393.348
: Other Revenue B $1.9533.805 $1.995.126 §2.042.097 |
i Total Revenue o $47.603.6012 $49.719,006 S51.871.139 :
|
! Total Lxpenditure (including Tuition shortfall S47.07H 718 549 445 459 S51.624.218
| reserve and translers out) o
"Net of Revenue and Cxpenditure $332.893 5273.547 3346021 :
High — high '
P Assumptions can be tound on Attachiment 2
) FY 03 FY 04 FY 03
General Fund $22.9635,536 $23.746.364 $24,533 740
TTuition $22.999 3068 S24.331.541 $25,645.50601
Other Revenue S1,933.805 $1.995.126 $2.042,097
Total Revenue 537 918,709 SAL073.051 $32.241.398
“Total Expenditure (including Tuition shorttall S47.170.719 TTAG 35 459 S51.624218
reserve and transfers out)

I Net of Revenue and Expenditure |

$747.990

$627.572

S617,180
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Attachment 2

Assumptions Underlying All Revenue Projections

U Carupus approved enrollment inerease estimates: Y 03 -

2y No ICCA rate increases above intlation are included

33 No campus initiatves are included as they are not known
1) Operating increases for capital construction that are known are tacluded

2.00% FY 04 - 2.00%., FY05 - 2.00%,

33 The inflation rates given by Central are: FY 03 — 4.8%. FY 04 - 3,420 and

FY 05 - 3.4%
6 The tollowing expenditure rate increases:

Fuil Time Exempt Salary Increase Rate
Part Time Exempt Comp. Increase Rate
Supported Asst. Comp. Increase Rate
Classified Salary Increase Rate
Hourly Salary Increase Rate
Travel Increase Rate
student Ard tierease Rate
Other Current Lapense Increase Rate
Utility Rate Increase Rate
Capital Quday Increase Rate
Lib Bouoks Materials Increase Rate
Other Increase Rate
Recharge 'Cost Recovery Increase Rate
ICCACSC Increase Rate
Insurance Increase Rate {basic ingrease
not additional increase)
73 The revenue asswimplions are:
Low
General Fund Tncrease Rate
Tuwition Rate increase
Best Guess
CGreneral Fund Increase Rate
Tuition Rate Increase
High
General Fund Increase Rate
Tuttion Rate Increase

FY 03 FY 04 FY 03
8% 4.4% $.4%
4.8% 34% 3%
480 u 3400 3.40-1)
06.0% 6.0% 6.0%
4.8%, 34% 3.4%%
1.8% 3.4% 3.4%
1.8% 3.4 34%
4.8% 34% 3.4%
1.8% 3,40 3.4

1.8% 3.4% 340

6.0% 6.0%% 349
4.8% 3.4%4 3.4%
4.8% 3.4% 3
J.8% 34% 34499
AR 3.4% 3.4%

Y 03 Fy 04 FY 05

3.0% 3.4%5 3.4%
0.0% 3.4%0 3.d%
350 34%% 34%
].0% 3.4% 3.4%





